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Chapter 1 – Context

The Aboriginal people have always had knowledge that they hand down from generation to generation.  In Québec, there are eleven Aboriginal Nations, each with its own values, customs and methods.  These Nations have a combined population of 76,419 Aboriginal people, 55,653 of whom live in the 55 communities scattered throughout the province’s vast territory.  A number of different languages are spoken in the communities, including Inuktituk, Algonquin, Innu, Cree and others, in addition to French and English.  Some of the communities have very small populations, others are isolated and some are located close to large cities.  Not all are able to offer the complete secondary school cycle within their territory.

Research carried out in 1998 by Rosalie Séguin Noël, then a student in Laval University’s Master’s Program in Sociology, concluded that there had, over the last 30 years, been a form of “Aboriginal awakening” as the different Aboriginal peoples attempted to pick themselves up and take back their rights and their dignity.  In this respect, the fact of having to learn to operate within two cultures is one of the major challenges facing the First Nations, in addition to that of conveying their own culture to their children. 

In such a context, the First Nations are keen to attack graduation rates, in order to ensure that young Aboriginal people living in Canada are able to acquire a level of education similar to that of young Canadians, giving them fair access to the labour market while respecting their own values and culture.
In the last ten years, research has shown that dropping out of school is one of the principal problems encountered in Aboriginal communities.  The Ministère de l’Éducation (2000) defines the dropout rate as being the percentage of the population of a given age or in a given age group that does not attend school and has not obtained a high school diploma. 

According to statistics presented by the Ministère de l’Éducation (2004), only 29.7% of Aboriginal students of Secondary V modal age were actually enrolled in Secondary V, compared with 74.8% for Québec as a whole.  According to the Ministère de l’Éducation (2004), graduation rates in the Aboriginal communities are much lower than the average for Québec as a whole.  Even today, only a minority of young people in the communities have access to a high school diploma.

In addition to this, young people who do not obtain basic qualifications are more likely to be unemployed and to depend on income security payments.  It will be much harder for them to find the kinds of jobs they want, and much harder for them to integrate their communities.  According to the Royal Commission on Aboriginal Peoples (1996), there are a number of obstacles to Aboriginal employability, including low levels of education and a supply of training programs that is not adjusted to an Aboriginal client base.

Given this state of affairs, education is one of the regional priorities identified for 2004-2005 by Indian and Northern Affairs Canada.  The Policy and Intergovernmental Relations Branch and the Communications Sector of the Québec Regional Office have set themselves the goal of “working with Aboriginal agencies and communities to reduce the gap between Aboriginal students and other Canadians by improving the rate of educational success in the First Nations”.  To support the Policy and Intergovernmental Relations Branch, the Communications Sector has decided to develop a communication tool to help achieve this goal.

The Communications Sector began by consulting regional Aboriginal agencies such as the First Nations Education Council (FNEC) and the Institut culturel et éducatif montagnais (ICEM), which proposed a video on the dropout phenomenon in the Aboriginal communities.  During the consultations, it became clear that, before making a video, it would be useful to identify the reasons for dropping out and the factors for educational success by talking to young people from the age groups most affected by the problem.

Chapter 2 – The Mandate

The Québec Regional Office Communications Sector commissioned Orihwa to carry out a focus group study on the dropout phenomenon, with the specific aim of producing a video.  The principal target group identified by the partners was composed of Secondary II and Secondary III students, regardless of age.  A number of Secondary IV and Secondary V students were also included in some of the focus groups and proved to be useful additions, in that they helped clarify the perceptions of the dropouts.

	Review of the Goals of the Mandate

	· Identify the causes underlying the problem of dropping out of school;

· Attempt to understand the problems experienced by young people in schools;

· Identify the success factors applicable to young people who continued and completed their secondary school studies;

· Highlight the reasons for which students dropped out of school by questioning those who are in the process of returning to school.


Chapter 3 – The Partners

During the mandate, preparatory and validation work was carried out with some of the partners, to identify participating communities and to test the interview grid and questionnaires used with the student focus groups.

The partners consulted were as follows:

· The Department of Indian Affairs and Northern Development;

· The Wendake Manpower Training Centre (CDFM);

· The First Nations Education Council (FNEC);

· The Institut culturel et éducatif montagnais (ICEM).

Contact information for the partners and individuals concerned appears in Appendix I.

Chapter 4 – Data on Participating Schools

The students taking part in the focus groups were selected by school management according to their ability and their interest in the process.  They were not selected on the basis of their performance at school. 

In all, forty-three young people (twenty-seven girls and sixteen boys) from six different Nations and ten different communities took part in the five focus group sessions held in March 2005.

It should be noted that the young Aboriginal people who took part in the focus groups were not identified by their surnames.  This helped preserve the confidential nature of the process.

Contact information for the participating schools appears in Appendix II.

Chapter 5 – Information Collection Method

To prepare the interview guide, the “Ecology of Human Development“ approach proposed by Bronfenbrenner, an American teacher and researcher in the field of child development, was used.  Bronfenbrenner said that four environmental levels must be considered when assessing influences on students:

1.
Microsystem: 
The classroom, classroom activities, the roles of the actors and the interactions between them;

2.
Mesosystem: 
Family, peers, and interactions between the environments;

3.
Exosystem: 
The community, neighbourhood, village and town in which events affecting the child take place, even if the child does not participate directly in them;

4.
Macrosystem: 
The culture of the school and the school board, its formal and informal rules, the juridical, economic and political environment of the institution.
The Centre de recherche et d’intervention sur la réussite scolaire (CRIRES) also used this model to examine the factors underlying success at school.

In our study, we used Brofenbrenner’s model as a basis for targeting specific goals for the preparation of a questionnaire that would be used to gather data.  The data will then be used as a guide for the production of other communications tools including a video.

Two interview questionnaires were drawn up, the first to test for success factors and the second to test for return to school factors (see Appendix III).

In both cases, the questionnaire was structured around the following topics: 

1.
Questions focused on the individual (the student himself or herself)

2.
Questions focused on the family

3.
Questions focused on the school

4.
Questions focused on the student’s future

5.
Questions focused on possible solutions to the problem of dropping out

6.
The students’ perceptions of what a video should contain.

Each focus group session began with a presentation of the goals.  The students were then asked to answer questions and talk about various issues relating to dropping out of school.

Lastly, they were asked to make suggestions concerning the content of the video.

Chapter 6 – Results

The results are presented below under the questionnaire section headings (individual, family, school, future, potential solutions and video content).  They are subdivided into two parts, namely results for all participants, giving a general vision of the issues, and results for returning students.

Results for All Participants

1. Questions Focused on the Individual (The Student Himself or Herself)

The importance of academic success was mentioned frequently by the participants.  They were well aware that success at school has a direct impact on personal success.  They also acknowledged the importance of people in school with whom they can develop significant emotional ties, either staff or friends: 

“I like school, my friends are there.”

“I go to school to succeed, to have a good trade.”

“I want to realize my dreams.”

“I want my parents to be proud of me!”

Most of the students said they liked school, although they found it difficult to get up in the morning.  This kind of reaction may be common to all client groups of the same age.  It was also mentioned that students who want to succeed have to resist many temptations.  They face a lot of situations that could diminish their motivation to go to school.  For example, all the focus group participants said they had several friends and acquaintances who had dropped out of school.  Many also said their parents had not stayed on at school, and this, too, may be a factor predisposing them to dropping out.  In addition, alcohol and drug consumption is rife in schools, and must also be considered because it pulls a large percentage of young people away from school.

2.
Questions Focused on the Family

All the focus group participants felt parental support was a positive factor, but there was less agreement on the influence of siblings.  Their success or lack thereof may be either a positive or a negative influence.  In some cases, a glimpse of the realities of a dropout’s life will motivate a student to stay in school.  On the other hand, idleness, lack of enthusiasm and general disinterest were all identified as de-motivating factors.  We also found that, for some young adults, dropping out had enabled them to develop a certain awareness and self-determination.  When they returned to school, they were more motivated than ever before and in some cases had a positive impact on their classmates.  The participants also agreed unanimously that leaving home to continue their studies was an attractive proposition, and one that they did not fear at all.  Although most said they would like to return to their communities after their education, they viewed the time they would spend in the city as a way of fulfilling their curiosity and gaining important experience.

All the participants said they were stimulated and encouraged by their families, and that family encouragement was very important in maintaining their motivation and pride.  Clearly, however, not all young people are privileged enough to find themselves in the same situation.

”Although we’re obliged to go to school by the Ministry and by our parents, we really go to learn and for our own future.”

”I have one goal, to go to CEGEP, and that means I have to get my high school diploma.”

”People need to realize why we go to school, it would help them understand the importance of learning.  If they did, adults and parents would provide better support for their children.”

3.
Questions Focused on the School

A good teacher and an enthusiastic school principal both have a key influence on student success.  For example, a student’s attachment to his or her school and teacher is directly related to his or her academic success.  The participants said that they understood the necessity of having a positive attitude. Similarly, the focus group participants appreciated the presence of psychological and pedagogical support services in schools, especially in the more remote reserves.  They said they needed to feel they belonged in their school; they felt more involved when the school reflected their values and origins.

“A good teacher is open, he helps his students, he takes time with his students, he might even become someone the student can confide in.”

“A good teacher is someone who listens and has an open mind.  A good teacher, whether Montagnais or not, knows about our culture.”

“I like my school, it’s small and the teachers are available and interested in us.  If we have a problem here, at our school, we can talk about it to our teachers or to the psychologist.  The kids who go to the Roberval High School take a lot more drugs, even though there’s more supervision.”

“A good school is one where there’s discipline and where the rules are enforced.”

As regards learning materials, the focus group participants were satisfied with the equipment at their disposal, provided there was enough of it, and did not feel it was essential to have the latest models.

Lastly, the more isolated their region, the more important they felt it was to have extra‑curricular activities to give them something to do on weekday evenings.

The participants were also unanimous in saying that students can only learn in an environment where they feel they are welcome, respected and valued.

The focus group process enabled us to identify some situations that students find difficult in schools.

“The hardest thing at school is to stay away from the influence of other people, the people who take drugs and drink.”

“Getting up in the morning.”

“Saying ‘no’ to people who are a bad influence.”

4.
Questions Focused on the Future

Of all the information we collected, one case in particular attracted our attention: the case of a student from a remote community who said he felt he was in a stalemate as far as his future was concerned.

“When I finish high school, there are no opportunities and no reason to stay on at school because there are no jobs on the reserves.  If I leave the reserve to get a job, I lose my rights.  If I stay, I can’t get a job.”

Faced with such a difficult choice, it is reasonable to think that some students may end their studies prematurely, so they can stay with their families.

The situation was different for students living on reserves located near towns or cities.  They felt they had access to everything they wanted, provided they had enough motivation to achieve their goals.

“I’d like to have a nice house and a family.”

“I’d like to be able to help people in need.”

“I want to travel and go to Europe.”

“I want to open my own garage, here on the reserve.”

“Be a dancer!”

“Go and see what life is like elsewhere – we need to do that.”

“I want to be: 

	· An engineer
	· A computer artist
	· A special education teacher

	· An architect
	· A designer
	· A police officer

	· A nurse
	· A mechanic
	· A pilot

	· A psychologist
	· A hairdresser
	· Etc. 


When asked what their priorities would be if they became Chief of their Nation, most of the participants said they would improve youth infrastructures and safety.

“Build leisure facilities for children and youths.”

“Urbanize the village.”

“Improve security on the reserve.”

“Set up projects to fight drug and alcohol abuse.”

“Construct buildings that can be used as youth centres, where they can get help and social services to encourage them to stay on at school.”

“Add a Secondary IV and Secondary V to the reserve school.”

“Ask the school to offer a sport-study program.”

5.
Questions Focused on Potential Solutions to the School Dropout Problem

Generally speaking, the participants did not feel they should get involved in their friends’ decisions.  If a friend decided to drop out of school, they did not think they could help.  The only thing they felt they could do was to remind the person of their goals and objectives.

“I can’t do much.”

“It’s their business, it’s their problem!”

“No, I can’t do anything if that’s what they decide.”

“You can talk to them, but that’s all.  It’s their business.”

“You can tell them they won’t get a job if they don’t have qualifications.”

“I’d make them think about their goals.”

“If they want to talk to me about it, I’ll tell them they can do it, just like me.”

They were even less likely to tell the parents or the school of their friend’s intentions, since they would perceive this as a betrayal.  They felt it was better to let people go at their own pace.  All the participants identified the role of the parents as being an extremely important motivating factor.

“Yes, parents must and should do everything to help their children remain motivated at school; if they support us, it’s better.”

“Yes, they (the parents) can say how proud they are that their child has a diploma.”

“The problem is that a lot of parents don’t care whether or not their children go to school.”

According to the focus group participants, the school is also well-placed to prevent dropping out.  For example, it could ask the students to think for themselves about the advantages and disadvantages of dropping out or remaining at school.

6.
Participants’ Perceptions of Video Content

Eliciting suggestions from Secondary II and III students concerning video content was not an easy task.  They had probably never had to think about something like this before, and that is perfectly understandable.  The purpose of this part of the session was to encourage them to talk about the things of interest to them, and the kinds of things that would capture their attention in a video.  The groups were first subdivided into two subgroups of four or five people, and were given between fifteen and twenty minutes to think of what to say.  They were asked to imagine a scenario, a context, a storyline, and outcome and a title. 

The subgroups proposed two types of concept ‒ a report and a simulation.  They all thought it would be interesting for the action to take place in a real-world environment with real students, not professional actors.  They all felt the video’s content should reflect reality.  They said the video should include personal testimony on alcohol and drug use.  Some of the titles they proposed were interesting – for example, “Open the Door to Your Future”, “Courage”, “School Incident”, and “The Stealer of Life”.  Chapter 7 summarizes the recommendations made.  Lastly, many of the subgroups suggested that parents should see the video, because they felt their parents often did not know about or understand the world in which they, the students, lived.

Results for Returning Students

1.
Questions Focused on the Individual (The Student Himself or Herself)

Most of the returning students we met had dropped out for a few months only.  Many said their decision to drop out had been beneficial for them at the time, since it had given them an opportunity to think.  Those who returned to their community schools had quickly realized that, if they did not go back, their future would be limited to welfare or boring jobs.

“I learned that I’d only be able to get boring jobs if I didn’t go back to school.”

“I thought about myself, about what I really want.”

“I matured as a person.”

The students who had returned to adult education classes at the Manpower Training and Development Centre said they were getting better grades and better supervision, and were developing friendships with their teachers.

The success factors for returning students included pride in succeeding, supervision, extra‑curricular activities and the fact of having a goal.

“I wanted to get a car.”

“Schools where the activities are fun.”

“I’m the one who motivates myself, it’s my own goals that motivate me!”

“On weekday evenings it’s fun to take part in school activities because all my mates are there.”

“A good school is one where there’s discipline and rules to be followed.”

“I’m getting better grades.  I didn’t really feel at home with the other students, things are different here.  In adult education, the teachers are my friends.”

At the other end of the scale, one of the things that caused the students to drop out was racism, often an important factor for those outside the reserves.  Other factors included lack of knowledge of the different First Nations cultures on the part of teachers both inside and outside the reserves.

“Teachers who don’t know anything about us don’t provide motivation.”

“It’s no fun to have teachers who don’t know about Aboriginal people.”

“In Kuujjuaq, the teachers aren’t even trained to teach!  They hire anybody who wants the job!”

“I was judged and penalized because I was different.”

“They weren’t the right teachers for us!”

“The teachers didn’t teach the subjects.  They were cold!  They had a cold approach.”

“They weren’t interested in teaching us, all they were doing was passing the time.”

Other de-motivating factors included poor grades, repeating a year, violence in school, detention and lack of interest.

“I lost heart with school as soon as I saw my grade card.  It started in the 3rd year of elementary school and lasted until I went into adult education.”

“What disheartened me the most was that I had to do two or three hours of homework just to get to the same level as the others.”

“When I started secondary school I worked as hard as I could but it didn’t produce results.”

“I lost heart at secondary school.”

“I lost heart when I had to repeat my first year of secondary school.”

“They made me repeat my first year.”

“I didn’t have good grades and I couldn’t take part in activities any more because I wasn’t good enough at school… so there wasn’t really anything left for me.”

“My father pushed me too hard to go to school and my stepmother wouldn’t accept my poor grades, I was afraid of disappointing my father!”

“There’s often violence in school, even elementary schools!”

“I got too much detention.”

“It was too boring at school!”

“Lack of structure encourages people to drop out.”

“Lack of respect can also make people drop out.”

“It’s disheartening to feel left out of the group.”

2.
Questions Focused on the Family

For returning students who had dropped out for a few months only, the constant encouragement of their parents had been a key factor in their decision to go back to school.  For older returning students who went back into the adult education system, parental support had been important but was not a key factor. 

“Yes, family support is important!”

“They just gave me advice.”

Returning students are also sensitive to academic success within their family environment.

“My uncle is Chief of Police.”

“My brother is at university.”

“My cousin is at the Sept-Îles CEGEP.”

“My mother went back to school and she now has a good job with the Band Council.”

“When things aren’t going well at school, they’re bound to be difficult with your parents too.  And when things aren’t going well with your parents, you’ll have problems.”

3.
Questions Focused on School

The returning students we interviewed felt it was very important for teachers to receive training on the situation faced by young people in the communities.

“The fact of having a teacher who understands the First Nations is a ‘plus’ – it helps a lot!”

“It’s very important!”

“It’s really, really important to have an Aboriginal teacher!”

“It’s hard when teachers only stay for a year.”

Other success factors included the quality of the personal relationship between the student and teacher, structure and supervision, and the teacher/student ratio.

“The Manpower Training Centre, as a human environment, provides good support – no-one is better than anyone else.”

“If there’s human contact between the teacher and the student, it helps a lot!”

“Here, we can confide in our teachers, they’re our friends.”

“Teachers and schools that tolerate everything, even drugs and violence, without doing anything to help their students, they’re no good to us.”

4.
Questions Focused on the Future

With regard to their future prospects, the returning students were interested in going back to work in their communities after completing their studies, but they were even more motivated to get good jobs so as to be able to meet the needs of their families.

“I’d like to breed wild animals.”

“I want a trade and to be happy.”

Interestingly, they also wanted to improve the situation in their communities.  Below are some of their responses to the question of what they would do if they were Chief.

“In Kuujjuaq, I’d create jobs that will help the village and I’d set up a better hospital.”

“I’d make sure there were Aboriginal teachers and hospitals.”

“I’d make sure there were more activities for young people.”

“There’d be more lessons on traditions, nature and rituals.”

“More investments in the community.”

“A safer village.”

“I’d prohibit drugs and alcohol.”

The respondents were also concerned about conveying their culture to their children, and all wanted to revive their cultural values.  This perception of cultural transmission reflects the kind of support required by the students, which tends to be more general than basic school supervision. 

“I want my children to learn their language.”

“I’d take them into the forest more often.”

“I’d teach them to protect nature, like our ancestors did.”

“I’d teach them not to be racist.”

“I’d teach them traditional medicine and Aboriginal pride.”

5.
Questions Focused on Potential Solutions to the School Dropout Problem

For many young adults returning to school, support from their teachers and other social workers seems to be a factor for success.  They all said it was important not to be afraid of asking for help.

“Homework assistance is a pain in the ***, but it’s good for you.”

“Ask for help with your homework before someone forces your hand, and don’t bother what anyone else thinks.”

“Before, I would never ask for help with my homework, but that’s not the case here at the Manpower Training Centre.”

“If you have a problem, talk to somebody you trust.”

“The teachers here are our friends – we can confide in them.”

“You have to have self-respect and self-esteem.”

For students who return to adult education, the fact of being paid and being able to study outside the community is a definite advantage.

“The fact of being paid was a factor for me.”

“I wanted to come here and get away from the community.”

“When I found out I could be paid and get help from social workers, it was a definite ‘plus’ for me.”

All the returning students agreed that it was difficult to dissuade friends who were thinking of dropping out.

“They don’t care what other people say.”

“It’s their decision, you can’t do anything about it.”

“You can’t do or say anything if they don’t ask you for help.”

Even so, when asked what they would say to dissuade someone from dropping out of school, there was a common denominator in all their answers.

“If a 12-year-old kid wanted to drop out of school, I’d tell him to set a goal and ask him what kind of trade he’d like to have later in life.  If he didn’t know, I’d help him to identify one…”

“Take your time, go at your own pace!”

“Repeating a year is hard, but it helps if you don’t lose hope.”

“You have to set a goal or an objective, and you can always change your goal later!”

“If you have to, you can always create your future with your hobbies, but you have to stay on at school!”

“Set yourself a goal while you work on your problems.”

“Choose the right person, someone you trust, and ask them for help.”

6.
Their Perceptions of Video Content

In the opinion of the returning students, the main messages to be conveyed by the video should be the fact that people are in charge of their own destiny, that they need to decide to accomplish something, and that they must assert themselves. 

The following citations clearly show how deeply the returning students have thought about their situation:

“Set your problems aside and move forward.”

“The desire to succeed comes from inside yourself.”

“Build up your self-esteem.”

“Take charge of yourself, say what you have to say.”

“Don’t let yourself go.”

Like the other groups, they felt the video should present real-life situations.  They suggested that returning students be asked to describe their feelings at each stage of the process.  This would be the best way of making other young people stop and think, because each step is important in developing a personal goal. 

“My name is ___ and I’ve been through what you’re going through now… but I’m okay now.”

“You film people who have dropped out and you let them explain what their lives are like now.”

In Short

	The main success factors identified by the focus group participants:

	· The importance of self-esteem through self-actualization

· The importance of having a goal or a career objective

· Parental involvement

· The presence of friends in the school environment 

· The teachers’ interest: attitude, availability, teaching methods, knowledge of and interest in the First Nations

· School structure (rules, code of conduct, etc.)

· Promotion of cultural values

· Academic support (homework help, specialists – e.g. psychologist)

· Extra-curricular activities

· Use of technology (information and communication technologies)




	The main factors underlying the decision to drop out of school, as identified by the focus group participants:

	· Lack of academic supervision from teachers and the school community

· Poor results (failing – repeating)

· Obligations (getting up in the morning, homework)

· Violence — Drugs — Alcohol

· Racism

· Bad influence of other people

· Pregnancy

· Teachers who do not understand First Nations cultures

· Wages at the age of 16 under the employment security program. 




Based on these results, we feel it is relevant to list the main characteristics conducive to academic success, as recommended by the Ministère de l’Éducation for schools, teachers and pedagogical practices.

A school environment:

· Where students feel welcome, respected and valued;

· Conducive to the development of independence and responsibility;

· That is creative and innovative;

· To which all the stakeholders (students, parents, teaching staff, school principal) are fully committed.

Teachers:

· Who understand and respect the community;

· Who are able to build a warm relationship with their students;

· Who make students want to learn and go further.

Pedagogical practices:

· That foster a cooperative approach;

· That provide a pedagogical environment based on the right to make mistakes;

· That enrich the programs and offer a variety of learning activities;

· That provide challenges requiring creativity from the students;

· That make use of other disciplines and arouse the curiosity of the students.

Chapter 7 – Guidelines for the Production of a Video for Teaching Purposes

The effort invested in the focus group procedure was intended mainly to guide the production of a video.  The purpose of the video is to support academic success.  It will be used with Secondary II and Secondary III students, and ideally with their parents too.  This chapter of the report therefore provides information we feel will be of use to those responsible for producing the video.

7.1 
Purpose of the Video

A video would be a good choice because it calls on two senses (sight and hearing), thus increasing the chances of its content being remembered.  Indeed, research has shown that, for oral communications, people appreciate the form much more than the content (80% to 20%) – hence the importance of having a good quality, interesting and lively document.

Given that some of the causes of dropping out of school are familiar to students – for example, alcohol, drugs, pregnancy, bad influence, employment instability, poor perception of academic success, etc. – the problem should be presented at the very beginning of the video.  The primary goal of the video should be to raise student awareness of the fact that they themselves hold the key to the solution, and can make a difference by resisting bad influences.  Although their problems are very real, they can still be optimistic about the future.

7.2 
Focus:  The Importance of Support and Having a Goal

Every element of the video should reflect the statement that “people hold the solutions within themselves”.  This statement reflects the belief expressed by focus group participants that others cannot change a person’s decision.  It would also be completely unrealistic to deny the presence of certain factors conducive to dropping out.  The approach to be taken should be to tell students that, in spite of everything, there are positive resources on which they can rely, including their parents and teachers.  The message should be crafted in a way that gives a name to this resource, which constitutes the solution – the GOAL.  If a person has a goal, he or she will find a way to achieve it, first by looking inwards, to his or her own resources, and then, if necessary, by looking outwards to other resources.  A person who has a goal will also have a better defence against temptation.  
 7.3 
The Strategy: Identify Models and Have a Trusted Friend

Last March 14, David Gill, a 27-year-old Montagnais from Mashteuiatsh who was Laval University’s “Athlete of Merit” in 2003-2004, told the TVA television network that “A dream becomes a goal when you move closer to it, and the goal… is achievable!”

The video should therefore suggest ways of identifying a goal, and the best way of doing this is probably to give examples.  The focus group participants said they identified with models that were close to them, in their community.  We therefore propose the use of meaningful models to raise student awareness of the fact that people who have a goal have more chance of achieving it than people who have not.

The video should present several success stories and several different models, to reach as many students as possible.  However, it should also reflect the real world, and must therefore deal with students who decide to drop out, as well as those who grit their teeth and carry on, and who have the courage of their ambitions.

Many dropouts never return to school, but we recommend that dropping out should not be presented as a one-way choice, so as to send the message that there is always a positive solution to difficult situations.  It would be preferable to present the consequences of dropping out as being short-term.

On a different level, although still related to the principal focus, the video should emphasize the importance of maintaining contact with a trustworthy person.  The person in question may be a friend of the same age, a teacher that the student trusts, a parent or an elder.  It is always safer to have someone to rely on.  When the student’s motivation breaks down, this person can play a vital role.  He or she will know the student well and will know what to do to help keep the goal firmly in sight.

7.4
The Scenario

The décor, the people, the music and the language level should all be adjusted to the target group context.  The video should be filmed “in the field”, or even on a reserve.  The people interviewed should also be given the choice of speaking their first language.

Two film locations:

· In a school, interviewing students studying on a reserve.

· In a street at night, showing a group of young dropouts who are drug or alcohol users.

The people:

· For the student interviews: real students, not professional actors. 

· For “model” interview, real people like David Gill, the Saguenéens hockey player Francis Verreault, artist Katejun, snowmobile racer Coonshis, actress Annie Galipeau, the Lac-Simon group, Meshikamau, Nitatshum, Petapan, Claude Mackenzie and Florant Vollant.

Background music:

Non-copyright soundtracks similar to the music of popular groups and representative of the target group.  For the dropout scenes, punk or hard rock music by groups such as Sum 41 or Green Day would be appropriate.

The video should not be more than twelve to fifteen minutes long.  Beyond that time, communication efficiency declines, especially if the facilitator wants to start a discussion afterwards.

Chapter 8 – Integration of Pedagogical Applications and Facilitation Guide

Because the video is primarily a communication product, it should be designed to attract young Aboriginal people.  However, it is also recommended that certain pedagogical applications be included, so as to make viewers think about the key messages as they watch it.  The script writer should therefore be supported by an expert in pedagogy.

The production of a facilitation guide for school principals, teachers and other users is also recommended.  The purpose of the guide would be to clarify the role of the video and its goals as a mechanism to raise student awareness of the phenomenon of dropping out of school, and also to provide some relevant elements as a basis for discussion.  A further goal would be to recommend interventions and elements aimed at reinforcing success factors, in order to prevent students from dropping out.

Conclusion 

In light of the information gathered, it would appear that a video on the subject of dropping out, adjusted to the situation of students in their communities, would be an effective awareness-raising tool.

The problem of dropping out is a considerable one, and urgent action is needed to counter it.  The young people we interviewed clearly expressed their concern regarding the dropout phenomenon and the future of their generation.  They were aware of the extent of the problem and would be delighted to receive support.  In addition, they were very open to a message of hope.

With regard to the action required, it would be important to follow up with the principals of the schools that took part in the focus group process, since they expressed an interest in being involved in the production of an awareness-raising tool.  Moreover, they are in an excellent position to identify the students who said they would like to be featured in the video.

These young people are alert, dynamic and proud of their educational success.  It would be useful for testimonies to be obtained from one young person in each of the six Nations represented in the focus groups, for inclusion in the video as success stories.  This would provide a model for other young people from the Nations in question.  The fact of featuring focus group students in the video, in addition to enhancing their pride at being involved in the process, would be an extremely valuable promotional lever for the video in the communities concerned.

In this way, forty-three young people from six different Nations and ten different Communities, supported by their schools and principals, would become formidable ambassadors for the video and for the awareness-raising process!

Appendix I – Partner Contact Information

· Department of Indian Affairs and Northern Development

· Wendake Manpower Training and Development Centre (CDFM)

· First Nations Education Council (FNEC)

· Institut culturel et éducatif montagnais (ICEM)

Appendix III A – Sample Questions to Test for Educational Success
E-1
Questions focused on the individual

· Why do you go to school?

· Do you like school?

· What do you like the most?

· What is the most important aspect of school for you?

· Are your best friends at school with you?

· Do you take part in extra-curricular activities?  If so, which ones?

· What has been your greatest success or your greatest source of pride in your life?  Can you give me an example?

E-2
Questions focused on the family

· Do your parents encourage you to go to school?

· Do you have any brothers or sisters who also go to school?

· Do you have any brothers or sisters who have dropped out of school?

· Do you have any brothers or sisters who have returned to school?

· Would you be worried about having to leave your family to study outside the community?

E-3
Questions focused on the school

· Do you like your school?  Why?

· What makes a good school?

· What makes a good teacher?

· What are the factors that you think encourage success at school?

· Do you think the equipment offered by the school is important?  Which type of equipment is the most important for you – books, computers, Internet access, etc.?

· Are traditional values and cultures taught at your school?

· Are traditional values and cultures important at school?

· Do you think it is important to have access to specialist support (special educator, psychologist, guidance counsellor, etc.)?

· Are specialists such as these easily accessible and available to you?

· Have you used their services?  If so, were they useful to you?

· Does your school offer any extra-curricular activities?

· Are extra-curricular activities important?  Why?

· What is the most difficult aspect of school for you?

E-5
Questions focused on the future

· What would you like to do later in your life?

· Do you have a particular project, something you would like to achieve in your life?

· What kind of job would you like?
· If you were Chief of your community, what kinds of jobs would you create in your community?

E-6
Questions focused on potential solutions to the problem of dropping out

Imagine that your best friend is thinking of dropping out:

· Could you do anything to change his or her mind?

· Is there anything you could say?

· What could the school do to convince your friend to stay?

· Could your friend’s parents do anything?

· What do you think would encourage someone to return to school?
Appendix III B – Sample Questions to Test For Return to School Factors

Returning Students

1. Do you think today’s students face the same problems at school that you faced?

2. Do you regard dropping out as a positive experience that allowed you to reflect on what you wanted to do later, or as an academic failure?

3. When did you first lose interest in school?  Do you remember when you began to lose your motivation?

4. Why did you leave school for the first time? 

5. Was it because you didn’t enjoy school?  What made you not want to go to school?

6. Was your community’s remote location a factor in your decision to drop out?

7. What do you think makes young Aboriginal students want to drop out of school?

8. What did you do when you weren’t in school?

9. What was your most common reason for not attending school?

10. Can something be done to dissuade students who are thinking of dropping out of school?  If so, what?

11. Is there anything that can be said to students who are about to drop out of school?  What do they want to hear?  Or see?  Or feel?

12. What persuaded you to return to school?

13. Did your parents encourage you to return to school?  If so, how?

14. Can teachers and school principals do anything to stop students from dropping out?  If so, what?

15. Which of your teachers did you like the best, and why?

16. Can things like support, remedial work, sports, cultural activities, homework help, competitions or class raffles help students?

17. Should school staff be trained to help them understand the situation of students in the communities?

(E.g. ethnic and cultural diversity awareness, crisis management, bullying, drug and alcohol prevention, suicide prevention, etc.)

18. Can you make any suggestions that might help students persevere and obtain their high school diplomas?
19. What makes you want to study?

20. Do you know anyone who has done well at school?  If so, who?

21. Who, in your immediate circle, encourages or inspires you to stay on at school?

Is it your parents, an elder, a family member, someone you love?

22. Is support an important factor in helping you to stay at school?

23. What kind of support?

24. Is support available in your community?

25. Is support available at the CDFM?

26. Is your Nation’s cultural identity important to you?

27. How do you intend to convey your culture to your children?

28. Can you name the three main notions that you would teach your children?

29. How do you see yourself in 30 years, and in 50 years?

30. If you were Grand Chief, what would you do for your community?

34.
What kinds of jobs need to be created to encourage young graduates to remain in the communities?

Bibliography

BOUCHARD, Pierrette, Jean-Claude ST-AMANT and Élizabeth CÔTÉ, J’aurais voulu aimer l’école, Bulletin du Centre de recherche et d’intervention sur la réussite scolaire (CRIRES), Faculté des sciences de l’éducation, Vol. 1, No. 3, UNIVERSITÉ LAVAL, Québec, Canada, September 1993.

GOUVERNEMENT DU QUÉBEC, L’éducation des populations scolaires dans les communautés autochtones du Québec, Bulletin statistique de l’éducation, Numéro 30, ISSN 1480-3607, Ministère de l’Éducation,  May 2004.

GOUVERNEMENT DU QUÉBEC, L’efficacité des programmes de prévention du décrochage scolaire : des résultats mitigés, Bulletin statistique de l’éducation, Québec, Ministère de l’Éducation, 2000.

GOUVERNEMENT DU QUÉBEC, Un portrait statistique de l’évolution de la situation scolaire de la population autochtone du Québec, Bulletin statistique de l’éducation, Québec, Ministère de l’Éducation, 1998.

Journal of American Indian Education, ‘’American Indians out of school: A review of school-based, causes and solutions’’, by Jon Reyhner, Vol. 31, No. 2, January 1992.

OUELLET, Roland, Ph.D., Les déterminants socio-économiques du décrochage scolaire, Centre de recherche et d’intervention sur la réussite scolaire (CRIRES), UNIVERSITÉ LAVAL, Québec, Canada, April 2002. 

ROYAL COMMISSION ON ABORIGINAL PEOPLES (1997), Gathering Strength – Canada’s Aboriginal Action Plan, GOVERNMENT OF CANADA  Youth in Transition Survey Statistics Canada: Department of Human Resources and Skills Development, Canada, 2002.

SÉGUIN NOËL, Rosalie, Les jeunes Autochtones et l’école, Text presented at the seminar entitled “Crises, pauvreté et changements démographiques”, Dissertation for Master’s Degree in Sociology, UNIVERSITÉ LAVAL, Québec, Canada, 1998.

