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ABSTRACT: Migration is a common feature of island experiencegh young people
especially likely to migrate to mainland commurstidor education and employment
opportunities. Within the British island commungief Orkney and Shetland, concern about
youth migration is clear. However conceptualisinignation as simply an economic decision
based on accessing ‘better’ opportunities elsewtigke overlooking the significant social and
cultural influence in the career and migration dexis of young people. This paper presents
the results of the first stage of a research ptajgo the experiences of higher education
students from Orkney and Shetland. The projectlimginterviewing twenty three students
about their higher education choices, and theimgpfar the future. The results demonstrate the
importance of social and cultural influences indstuts’ decision making. This paper also
discusses the role of the island ‘habitus’ in shislenarratives of their journeys, drawing from
the work of sociologist Pierre Bourdieu.’
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Introduction

Youth out-migration is a concern in many island owmities (Connell & King, 1999, 2009;
Royle, 2001, 2010). Typically this out-migrationssen not as part of “being on an islg
se...[but] because of the circumstances [islanders] &awk given the constraints imposed by
insularity” (Royle, 2001, p. 87). However, althoutie economic reasons for migration from
an island are important, contemporary challengestional models of decision making have
identified that motivations for migration and carekecisions are complex, often involving
personal and cultural elements. This paper stgrdidzussing the role of personal, social and
cultural elements in career and migration decisr@aking. The second part presents a recent
research project involving interviews with 23 highelucation students from two specific
island communities: Orkney and Shetland, Scotl&ahB, By presenting some initial findings
from this research project and discussing sometlkemes, the paper concludes by offering
some suggestions about the influence of the saaidl cultural context in the career and
migration decisions of islanders.



R. Alexander

Literaturereview

Sustainability is often of key concern in islandrunities, with a particular area of concern
centring on maintaining sustainable populationsnieland communities experience high
levels of out-migration, particularly of the youngrking age population as they are drawn to
better career and employment prospects in largamamities (Connell & King, 1999; King,
2009; Royle, 2010). The result can be an ageinglpatipn — placing pressure on services for
the elderly and reducing the pool of working peojaesustain the economy (Royle, 2001).
The situation is often compounded by some islangergencing high levels of in-migration
from ‘lifestyle migrants’ who are often older anflindependent means but may also require
an enhanced level of services (Connell & King, 1998qg, 2009).

Within the island communities of Scotland the satbacerns are evident. Statistics
show that the whole Highlands and Islands regiaganéower proportion of 15-29 year olds
than elsewhere in Scotland (HIE, 2014c) and rekehes been commissioned to identify
policy interventions that may help address thisaite{HIE, 2015). Specifically within the
island communities of Orkney and Shetland concabwut population sustainability and the
outmigration of young people are also evident, gwpulation change research was
commissioned in 2009 in Orkney because of the énirmpopulation projections [which]
identify a potential threat to the available work#® on the islands ... and ... a growing cost
for providing care to an ageing population’ (Haltkéen, 2009, p. 1).

Consistent with other remote and island communitigshin the Highlands and Islands
region and in Orkney and Shetland specifically, Regtivators for the outmigration of young
people have been identified as education and em@ay (Hall Aitken, 2009; HIE, 2014c;
HIE, 2015). Given that education and employmentkasefactors in prompting out-migration,
it may seem logical that the provision of educatamd employment opportunities should
reduce out-migration. Accordingly for the Highlanaisd Islands the provision of education
and employment has been identified as a key pyioriteducing out-migration,

In looking to the future, the driving force for ¢lge is to give young people who
choose to make their home in the Highlands andndslathe same range of
opportunities in terms of education, training amdp®yment that are open to their
peers in other parts of ScotlagidlE, 2009, p. 74, italics added).

However, the simple link between migration and edionn and employment, although well
established by survey-based research seeking leeyofs’ in decision making, has been
guestioned by research within a different epistegichl framework, which has challenged
the use of rational models of decision making.

In the field of migration, Halfacree and Boyle pospe a new ‘biographical model’ for
migration research explicitly situating their modejainst traditional approaches which have
been based on “positivistic behaviourist concegatbn of migration... from [which],
‘migration’ was to be regarded solely as an emaireavent; a largely preordained ‘response’
to the ‘stimulus’ of the potential for a higher come’ at some other residential location”
(Halfacree & Boyle, 1993, p. 334). Rather than @ign decisions being made simply on the
basis of weighing up ‘push’ and ‘pull’ factors, ladree and Boyle (1993) propose that
migration is “rooted... in everyday life” which meatisat “a large number of issues will be
entangled in and expressed through the migratia8938, p. 339). In addition, rather than
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being viewed as a moment in time, they proposettigtecision to migrate should be viewed
in a much wider time frame, taking account of aspais wider biography. From this
perspective, research into migration should takeowat of individual biographies, and the
“experience and context of migration” (1993, p. B44

Similar to traditional research into migration,diteoonal models of career choice have
tended to emphasise rational decision making (Rbgkélemsley-Brown, 2001; Hodkinson
& Sparkes, 1997; Yates, 2015). These approachesttesuggest that individuals weigh up
different factors such as their interests, skilld &alues, alongside the opportunities available
in order to make a career decisidiowever, the sociologist Roberts has challenged the
primacy given to individual choice in these apptascsuggesting rather tHgoung people's
opportunities are governed primarily by the inteEtienships between their home
backgrounds, educational attainments, local jobodppities and employers' recruitment
practices” (Roberts, 1997, p. 345).

An intermediary position is provided by HodkinsonSparkes (1997) and Hodkinson
(2008) who, through their theory of ‘careershipiggest that both social and occupational
structures and the individual are important in eaecision making,

The central idea in careership theory is that cadeeision-making and progression
take place in the interactions between the persmhthe fields they inhabit. Thus,
career decision-making and progression are bourge@ person’s‘horizons for
action’ (Hodkinson, 2008, p. 4).

For Hodkinson then, career choices happen throotgraction between the individual and
their context. In addition the notion of context fdodkinson does not simply include the
objective opportunities (e.g. educational or emplept opportunities) provided in a certain
context but also includes the social and cultuadtexts of an individual — the ‘fields they
inhabit’.

Hodkinson (2008), and to a lesser extent, Halfaaeé Boyle (1993) both draw
heavily on Bourdieu, and his notions of field arabitus to provide a theoretical underpinning
for their approaches. Bourdieu's work provides aotletical framework to explain how
decisions are made in practice. He himself is lyigtiitical of rational action theory and
rational choice theory (Bourdieu & Wacquant, 19%Rourdieu, 1977). In particular
Bourdieu’s criticism stems from the fallacy of “elsjivism of action understood as a
mechanical reaction ‘without an agent’ and the sctibfism which portrays action as the
deliberate pursuit of a conscious intention” (Boewd & Wacquant, 1992, p. 121). For
Bourdieu, subjects are not free agents makingomnali choices, nor are they unthinking and
determined by their context. Instead Bourdieu’sarodf habitus “assert[s] that the individual,
and even the personal, the subjective is socidleative. Habitus is socialised subjectivity”
(ibid., p.126). In effect, “social reality existwite, in things and in minds ...” (ibid., p. 127).
The introjected social reality is habitus which dtians as “a system of lasting, transposable
dispositions which, integrating past experiencactions at every moment as a matrix of
perceptions, appreciations and actions and makssilppe the achievement of infinitely
diversified tasks” (Bourdieu, 1977, pp. 82-83). fidfere social realitynfluencesbut does not
determine individual actions. Instead action takes placehiwita complex dialectical
relationship between a person’s habitus and obgctnditions.
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Considering migration and careers within the coantef Bourdieu’'s approach
potentially explains “patterns” in career or migpat choice that may be associated with
different groups of people located in different konments. SoHalfacree and Boyle (1993,
p. 338) note for example, that some kinds of migraare “promote[d]... to the status of a
normative event in many people’s lives”, identifyihow the ‘service class’ is associated with
mobility and “the working-class habitus appearbéamore associated with immobility” (ibid.,
p. 342). In terms of career progression the natibhabitus has been applied to diverse topics
including how demographic characteristics may bpeeenced as barriers to accessing the
film and television industry (Randle, Forson & Gabky, 2015), the access of different social
groups to apprenticeships (Lehmann & Taylor, 2048) the experience of working class
students in higher education (Lehmann, 2014). Aigioin many of these analyses habitus is
used effectively to analyse class divisions, thpliagtion of habitus can relate to a much
wider kinds of social, temporal and geographicaifaning. Specifically, in a previous paper
| have argued that the concept of habitus can beessfully applied to island communities,
suggesting that Orkney and Shetland may have &ndshabitus’ which is different to the
‘habitus’ of mainland communities (Alexander, 20L5a

The notion of habitus, and in particular place-dasabitus, may seem to sit in uneasy
relation with the post-industrial world which for amy theorists is characterised by
globalisation and mobility (Urry, 2000; Giddens,919. In particular Giddens proposes that
within the context of late modernity, “the lifesphacomes separated from the externalities of
place, while place itself is undermined by the egian of disembedding mechanisms”
(Giddens, 1991, p.146). With local contexts beeggldefining, individuals may become more
concerned with questions of identity, including ttedlexive project of the self'. For Giddens
the reflexive project of the self involves ‘the fsat reflexively understood by the person in
terms of her or his biography’ (ibid., p. 53). Tonge extent, within this framework place
becomes “a matter of choice organised primarilierms of the person’s life-planning” (ibjd.

p. 147).

Although Giddens’ work is quite different from thaf Bourdieu, his focus on
discursive consciousness and narrative processdselem drawn upon by Halfacree and Boyle
(1993) and Hodkinson and Sparkes (1997) to overoohet may be considered an implicit
determinism in Bourdieu’'s theory. By recognising timportance of self-narration and
discursive structures, individuals are seen to Isightly more agency, including an ability to
learn and change — so Hodkinson and Sparkes say wwald argue that discursive
consciousness also contributes to habitus” (19934p

In rural sociology Corbett has also drawn heavity lwoth Bourdieu and Giddens,
recognising that under conditions of late modermityal places may not be isolated from
global processes, but that individuals in theseteods are not freed from the confines of
space, displaying lower mobility than may be apated (Corbett, 2007) and remaining to
some extent ‘bounded by the heaviness of placespade’ (Corbett, 2013). Within his study
of a community in Atlantic Canada Corbett drawswvilgaon Bourdieu to understand the way
that the specific context of the fishery impactdrmuividuals’ choices. However alongside this
focus, he also draws on Giddens to identify howetihg acts as a disembedding mechanism,
meaning that rural areas involve a meeting of lacal global which results in the availability
of different narratives, and “conflict, negotiatiamd an ambivalent intersection of purposes
and values” (Corbett, 2007, p. 246). Young peoptaiwrural environments therefore may be
both influenced by the ‘habitus’ of such places,tla same time as these places are
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undermined by disembedding mechanisms that deselahd offer different narratives and
possibilities to individuals.

Considering this theoretical background, thens gmper will now present a current
research project which elucidates the experiendslarid students from two particular island
communities — Orkney and Shetland — in terms af thigher education and career pathways.

Methods

The aim of the research project presented in thpepis to identify how living in a remote
island community (the Orkney or Shetland Island®)rgo entering higher education impacts
on students’ narratives of their higher educatiooices and subsequent career journeys.

For the project twenty three final year undergragustudents from Orkney and
Shetland were interviewed by telephone in Spring52h the final weeks of their degree
programmes. These students were recruited via Aneosurvey that was widely promoted
within local media and via the careers servicesurmiersities within Scotland. Eighty six
participants took part in the online survey andhase thirty nine left contact details. All of
these thirty nine were invited to take part in matews, and of these twenty three took part.
Participants comprised of fourteen participantsmfr®rkney and nine from Shetland.
Participants were studying a range of subjectsthEurdetails are given in appendix one.
Notably the vast majority of students had livedhe islands all their lives, and the majority
were also women (nineteen compared to four men).

Interviews were semi-structured in nature and fedusn collecting participants’
stories about their journeys. Interviews includexthba retrospective narrative (‘how | got
here’) and a future narrative (‘where I'm intending go’). In line with narrative and
biographical approaches the first question for estlsl was an open invitation to describe the
story of their journey to this point in their lif&Rosenthal, 2004; Scheibelhofer, 2008), with
subsequent questions focusing firstly on ‘intermgiéstions (covering topics already raised by
the student) and then ‘external’ questions (covetopics not already raised). Because this
project is also concerned with the developmentasfative over time, the second part of the
interview was designed to elicit student’'s narmdivabout their futures; subsequent data
collection points will again ask participants tcsdebe how they got to this point in their life
and also ask about what has happened since thddtstcollection point, a method used in
other longitudinal qualitative interviewing apprbas (Henderson, Holland, McGrellis,
Sharpe & Thomson, 2007).

Interviews were transcribed and analysed usingoargted theory approach. Students
will be interviewed again in summer 2016 in orderdiscover how their career paths and
decisions have developed in the year after graolualin order to protect the confidentiality of
participants pseudonyms have been used throughisytdper.

Alongside the survey of students from Orkney andtliahd (from which the interview
participants were recruited) and the interviewsribelves, this research project also involves
consideration of wider contextual factors. In parar, context is provided by the destinations
statistics for previous graduates from Orkney aheti@nd, taken from the Destination of
Leavers from Higher Education (DLHE) survey opellabe an annual basis by the Higher
Education Statistics Agency (HESA). The DLHE sureejlects information about graduates’
course of study, and their destination (in termavofk, education or other destination) six
months after graduation. By accessing the stadigtimm the cohort of leavers over the five
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year period from 2008/9 to 2012/13, the researamalysed five years’ worth of data to
identify key patterns and trends in the higher atioa destinations and the destinations after
graduation of previous higher education studeramfOrkney and Shetland. A total of 745
graduate records were analysed, giving a reasonablieation of the general context of
graduate pathways from the islands.

The remainder of this paper will present some prelary findings of this project,
focusing particularly on the geographical moveg gtadents made (in moving to university)
and the moves they intended to make after uniyersiese findings outline some ways in
which social and cultural factors as well as ecoicdactors may be relevant to the career and
migration decisions of island students. For edse preliminary findings will be grouped into
two themes: higher education destinations andrgins after graduation.

Higher education destinations

Consideration of the HESA DLHE data for the perkfiD8/9 t02012-13 shows that the most
popular higher education destinations of studerdmfthe islands over this period are (in
order): Robert Gordon University (located in Abexdg Edinburgh University, and Aberdeen
University (Alexander, 2015b). This shows that Alesn as a city has a particularly strong
appeal to island students with about a quarteha$e graduating from one of the institutions
in the city. The University of the Highlands andatgls (with campuses in Orkney and
Shetland) is relatively popular with approximatéBt graduating from the institution, a level
comparable with institutions such as the Universityslasgow and Strathclyde — institutions
over twice the size (Alexander, 2015b).

These results are consistent with previous reseattbh has shown that location is
important in university choice, with some studedt®osing institutions that allow them to
stay at home, and with others being motivated Ishimg to studyawayfrom home (Purcell,
Elias, Ellison, Atfield, Adam & Livanos, 2008). bddition, this same research identified how
for some students a compromise position was addjoteabsing their institution because it
allowed them to move away from home but still lwihin visiting distance of their families”
(Purcell et al., 2008, p. 51): something which nmeplain the popularity of Aberdeen
particularly to island students.

Turning to the qualitative data from the interviewus find that location is indeed a key
consideration. Studying on the islands offers gigant benefits for some students,

If 1 stayed in Orkney to do the course I'd be sg\anbit of money ... [and] | was able
to keep my part time post of twenty hours a weekclvinas been really helpful being
able to build up a bit of employment experiencenni&.

For other students university provided the oppoatyuto leave the islands, something which
held significant appeal,

Most people, they know they want to go away to arsity because they want to ...
experience the university lifestyle ... it's noepwall just about like the actual course
it's about getting away from the island and going and experiencing living in a city

and meeting new people and everything — Joanna.
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Consistent with the findings of Purcell et al (2DG8is also clear that Aberdeen offers
significant appeal fosomestudents because it allows students to stay ¢oseme,

Aberdeen, it's a city but it's so close to Orknkagttit might as well be attached —
Leona.

Although proximity is an important considerationtire choice of university, the data shows
that this isnot calculated objectively in terms of mileage butamstructed in terms of relative
accessibility. So for example, Dundee is constdids a city that is ‘further away’ than
Edinburgh or Glasgow because of the lack of dirgensport links, even though
geographically it is closer,

It would have been nice to have been in a city thate is an airport that you can fly
home rather than obviously with Dundee you neettlateel to Aberdeen or Edinburgh
— Katie.

Relative to the cities that are connected via rawvel, Aberdeen as the main port for the
islands is constructed as ‘closer’ because ofdéldeaed cost of travelling by boat. One student
explained that she didn’t want to study in Aberdbeoause,

| wanted to be far enough that ... wasn't ... just &kjboat — well, it's not a quick
boat ride but ... the boat’s quite cheap if you dget a cabin obviously — Joanna.

However, the relative proximity of cities is alsoked with social and cultural ‘proximity’ —
particularly how familiar students feel with théyciThis familiarity is constructed historically
and biographically for many students, and the app&aberdeen comes partly from the
experience of travelling through the port as cleitdr

We always caught the ferry because we had thesocathat's probably why I spent
more time here than anywhere else — Kay.

In addition, the historical links with Aberdeen medhat many students have social
connections with the city — through friends or faniiving in the city now or in the past.
Having friends in the city is often noted to bepafrticular importance, helping students to
retain a link to the islands,

A Shetland girl who was coming down to study aslwel she moved in with me,
which | think ... I wasn't homesick at all, so Intk it was maybe having that person
from home there — Tanya.

Because the ‘proximity’ of a location is considefgoth in terms of transport links and in
terms of familiarity and social connections, thisans that for some students other cities apart
from Aberdeen may feel ‘close’. So, for example shalent had spent some of her childhood
in Edinburgh before relocating back to Orkney amxgla&ned the appeal of studying in
Edinburgh
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| had obviously lived in Edinburgh and just realbved it as a place, and | have
cousins here and family and my brother was herehan@vas loving being at uni —
Amy.

Where students had connections elsewhere anddefident enough to move, the physical
proximity of Aberdeen was occasionally actually etrdctor, with these students commonly
describing the additional personal challenge offdrg going elsewhere,

| just knew | didn’t want to live in Aberdeen, islovely city but it felt too close to
home, and | thought I'd just be jumping on the hoakd end up probably being home
more than | would want to be ... — Louise.

Therefore in terms of location, the proximity oetimstitution is important both in terms of

geography but also social and cultural familiarigor many students leaving home has
significant appeal, but going somewhere completgifamiliar and relatively very distant is

considered too great a challenge. Rather, studmetsveighing up what feels ‘familiar’ or

‘close’ enough but not too ‘close’ to lack any etarhof challenge.

Destinations after graduation

The second key area considered through this pragetihe destination of graduates after
completing a full time first degree course. Consite the HESA DLHE data for the period
2008/09 to 2012/13 we find some significant patdor students from the island communities
of Orkney and Shetland. In particular considerimg ¢oncerns about a ‘missing generation’ of
young people it is notable that almost 40% of getelsi (whose destination is known) are
living in Orkney or Shetland six months after gratlon (Alexander, 2015b). Aberdeen also
remains a popular location (accounting for aboutoldf graduate destinations) although
generally graduates are more geographically dispdisan studentsbfd). Graduates living in
the islands six months after graduation are shgless likely to be in professional occupations
compared to those island graduates living elsewilaid.

Turning towards the qualitative data from the s we find that at the point of
graduation students vary a great deal in termsowf they conceptualise their career options.
This is consistent with findings from national sesglthat show that graduate outcomes vary
significantly by institution, subject studied, dasf degree, and even ethnicity, gender and age
(Pennington, Mosley & Sinclair, 2013; Purcell, EligAtfield, Behle, Ellison, Luchinskaya,
Snape, Conaghan, & Tzanakou, 2012). Indeed, rdsmarbave suggested that,

Very often ‘higher education’, ‘an undergraduateyrée’ and ‘the graduate labour
market’ are discussed as if they constitute unauthigly homogeneous phenomena —
but those concerned with HE policy and practiceogeise that they are highly
complex and constantly evolving processes whichompass a diverse range of
activities, meanings and values (Purcell, Eliadis@&h, Atfield, Adam & Livanos,
2008, p. 1).

Given this context, it is difficult to generalisbaut graduate outcomes for island students on
the basis of a small number of interviews. Howenvbat can be considered is the process by
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which career decisions are made, and in light efttipic of this paper, particularly about how
decisions around location are made.

The first key finding is that where confidence gretsonal development were key in
the choiceof higher education institution (with students ciog institutions that would offer
an element of personal challenge but not too mumh}he time they graduate most students
are reporting that they have indeed grown in camnfce as a result of being at university,

I've really enjoyed university and it's probablyaolged me as a person, I'm a lot more
confident than | was — Kay.

As a result, students commonly report feeling tie they could live anywhere:

| feel that | could go anywhere now, anywhere ia thorld ... before you know |
could hardly go to Aberdeen to stay but | went toekica [on placement] and ... | was
never homesick and | had a great time — Tanya.

In this way, university is conceptualised almostaaStepping stone’ to enable students to
experience life away from home in a semi-familiavieonment, in order to build up the
confidence to be able to go elsewhere in the future

However, confidence and personal development coatio be a theme when students
are considering their future — particularly in terof professional development, with students
considering their first steps in the professionabrid. Although some students find
professional work in the islands, many perceivgistaaway from the islands as beneficial
because of a wider range of employment opport@iidowing graduates to build up
confidence and experience. Importantly for somelestis staying away is also identified as
important because it is ‘safer’ to develop a cameer place where they are not known,

| don't want that when I'm still quite young andeatablished, | kind of want to feel a
bit more happy with everything before | go bacloitttis really intense environment of
everybody knows me — Katie.

Even though most graduates intended to seek woaly &wom the islands initially to build up
experience and confidence most had some idea lbkgtright return to the islands in the
future. In particular students felt they may rettorthe islands in order to have children, and
allow their children to have a similar upbringirggtheir own. This idea was often simply that
— an idea — and students often said that they digv@w how that might happen, being aware
that it would depend on finding a job to returndagartner who wanted to live in the islands,
and being in a position that they could have chbibgr

In some sort of way I'd say 'oh probably by theetifim thirty or forty I'll be back
home' but then ... if I'm still in a career with @mgineering, you know a big
engineering company doing nuclear or something i@ | don't really see how |
could be home ... | always sort of say 'oh I'll @&ids I'll bring my kids up in Orkney'
but then like | say if my career just can'’t ... do¢ allow me to do that then ... I'm not
sure — Amy.
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The desire to return home to the islands is alsmaated with wishing to be close to
participants’ own friends and family,

The real big difference really is that all of myrfdy is in Orkney — Angela.
For students with less strong family ties the dbmek home is also less strong,

| think if | had a bigger family eh, | would comadk, but I, I just have my parents and
my sisters to move back for — Leona.

For students who intend to stay away from the ddafriends and family are also frequently

identified as reasons why they would move to certaiher places. For some students
friendship connections are important for practiegsons (such as being able to move in with
friends or stay with a partner), however in otheses they are simply noted almost as ‘pins in
a map’ — a reason to go to that place rather thdaheaother places they could go,

Australia would be ... I'd like to go there as weélhave a couple of friends who stay
out there — Tanya.

Although many students intend to work away fromigiends initially, some students plan to
return home immediately: either as a permanent morves a temporary move. For those
students returning temporarily, going home is dised both as a way to ‘get a break’ from
studying, and also a practical way to save monefgrb a student moves into or starts to look
for a permanent graduate job

I've already got a job ... over summer ... so thatdk jgive me a bit of time to chill out
in Orkney and save a little bit of money beforeltg Bristol — Lee.

Overall, the islands are often described in terffamiliarity, homeliness and comfort, and

where for many students these are characterisiggsfeel they would seek later in life or for a

short period ‘for a break’, for some students theran immediate and enduring appeal and
they plan to move home immediately after graduatidthough for these students the move
‘home’ is conceptualised as a more permanent mibey, also rarely rule out moving away

again at some point in the future

| would never say that that is me home forever nogcause | have loved being away
as well so ... — Angela.

This means that although statistically the ratereturn of graduates six months after
graduation to the islands appears to be relatitagdir, what the statistics may hide is that a
year or several years down the line some of themets plan to move away again. This is in
keeping with previous research in the UK which Baggested that approximately half of
graduates return to their parental home at soma pfter graduation but that the period after
graduation is marked by very high mobility with nyastudents moving up to eight times in
the five years after graduation (Sage, EvandrowakikRgham, 2012).
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Discussion

Considering the results of this first stage of thgearch project, it is clear that migration and
employment decisions for these island studentsangplex and interrelated. Looking at the
data it would be too simplistic to say that theisiens students and graduates make around
higher education and graduate destinations aredb@seational economic models — deciding
which option provides the best potential for higilmome. Although the economic component
of decision making is important, this often invaweider economic circumstances, including
the ability to keep a part time job (for studentsdging on the islands), or how expensive
travel home from university will be (for studentsidying elsewhere), and, if living with
friends or family will be more cost effective aftaniversity. Critically in terms of island
students calculations based on proximity are neblaite but are based on the ease, frequency
and cost of travel links. The importance of transfiaks in constructing the accessibility of
islands has been noted in previous research (Kadamiizos and Spilanis, 2014; Spilanis,
Kizos, and Petsioti, 2012), however this reseahdws the real impact such constructions of
accessibility have on the lives of islanders.

Alongside geographic proximity, this research atmonstrates the importance of
social and cultural proximity, with the locationsfamily and friends in particular exerting an
influence both on choice of higher education andamation after graduation. With leaving
their island communities being perceived by mostiehts as a big step, maintaining some
connection to home, remaining proximate, is impartahis demonstrates that migration
pathways from islands are somewhat more compler #wne economic models would
predict; it is not the case that mainland commasitare all equally accessible and that
students are attracted to locations with the ‘bestirses or jobs. Instead social and cultural
proximity and particularly the island diaspora amportant in terms of influencing migration
choices.

Although this research shows that proximity is artpnt in the destinations of island
students (with Aberdeen being a particularly popdkestination) such a pattern of behaviour
should not be treated asda factoresult of living in the island communities of Orknand
Shetland. This is because the appeal of Aberdeesodgally, culturally and historically
embedded being grounded not only in the existimgpgport links, but also through the
historical transport links which have resulted ireager familiarity with the city (through
experiences of travel as children) and createdr@gtislander presence in the city. The
influence of history in terms of supporting currérénds can be understood in reference to
Bourdieu’s concept of habitus. Bourdieu statesnipgortance of,

The individual and collectivehistory of agents through which the structures of
preference that inhabit them are constituted immplex temporal dialectic with the

objective structures that produced them and whhely tend to reproduce (Bourdieu &
Wacquant, 1992, p. 123).

So, in the case of the popularity of Aberdeen,Historic significance of Aberdeen as a port
town, has created conditions through which islanderve developed a familiarity with the
town. This then supports the ongoing popularityti@vel to the city, and supports the
continuing travel links and the objective condigaimat make travel to Aberdeen (relatively)
cheap and easy for islanders. As a result, theb®gomes the “obvious” choice for many
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islanders. Although the popularity of Aberdeenpsdfic to the island experience of Orkney
and Shetland, similar historically embedded pasteshthe popularity of specific mainland
destinations are likely to be found in other islasmmunities. Given the greater length of
time that boat travel has been possible, and th&wely lower cost of sea travel compared to
air travel it is likely that in the case of manjaisds the main port towns retain the strongest
appeal to islanders, especially for young islanaensre jobs or education opportunities are
available in these towns.

Although island habitus is important in individuwddcision making, it is also critical to
note that it does natetermineindividual choices. Rather, it provides a struetwithin which
choices are made by the individual. In this wayhaigh Aberdeen may be the ‘obvious’
choice for islanders, it is not the only choicemigarly although graduates typically intend to
develop professional expertise on the mainland reefeturning to the islands to raise a
family, it is also very possible for graduates kmase other options. Consideration of the way
that choices are constructed by students in tilsisareh shows that there are certain common
concepts drawn upon in constructing choices bo# pnd post-university: familiarity and
confidence. However, although these are commonegiacthey can be operationalized in
different ways by individuals in order to explaimetr choices; with the islands being ‘too
familiar’ for some and for others appealingly ‘fdiaw’. This shows how students can narrate
their own experiences using common values and posite present quite different choices.

When deploying the concepts of familiarity and fadence, students often refer to
their personal histories and experiences. So, fample, some students within this research
had a much greater familiarity with the ‘mainlarad’ children. This raises a question as to the
role of personal history. For Bourdieu, the impottaole of individual history is noted.
However, he states,

Since the history of the individual is never angthiother than a certain specification
of the collective history of his group or classckeandividual system of dispositions
may be seen as a structural variant of all theragh@up or class habitus (Bourdieu,
1977, p. 86).

In the case of island students then, further rebeasay be necessary to consider whether there
may be a number of variants of island habitus.drtigular issues of class may be important —
so for example students who had parents who wentnteersity may be more likely to
identify university as something they were ‘alway@ng to do’ and may identify the cities
that their parents went to university in as ‘faarili

A further question is raised about how far islaadbitus may interact with other kinds
of habitus. For example, students may exhibit ceffiees in orientation towards graduate
options according to the occupational or univerbeypitus each student is located within. An
example might be students studying vocational stbjsuch as dentistry, veterinary subjects,
education and nursing tend to identify a periodymwing competence followed by a stable
career (which could take them back to the islansisinething which contrasts with students
from non-vocational courses who are less likelpe¢able to imagine a defined career path.
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Conclusion

The results of the first stage of this researchegtaeveal a complexity of decision making of
island students in terms of higher education atdasguent career choices. Rather than simple
economically ‘rational’ decisions about higher ealimn or employment options, decisions
take into account a range of economic, cultural soaal factors. This complexity means that
although the provision of education and employnmagitions on the islands is a vital part of
addressing youth depopulation, it can only be pérhe solution. Further consideration of
social and cultural issues and research into h@sethmpact on islander decision making is
vital if effective interventions are to be madeettsure population sustainability.

References

Alexander, R. (2013). ‘Here you have to be a biterftuid and willing to do different things’:
graduate career development in rural communifiesrnal of the National Institute for
Career Education and Counselling,(3), 36-42.

Alexander, R. (2015a). Career decision makinglami$ communities: applying the concept of
the aquapelago to the Shetland and Orkney Islé8tima: The International Journal
of Research into Island Cultureq19, 38-52.

Alexander, R. (2015b). A case study of higher etiangrathways of rural studentSraduate
market trends: Autumn 2015, 14-15. Retrieved from:
http://www.hecsu.ac.uk/current_projects _graduateketatrends.htm

Bourdieu, P. (1977 utline of a theory of practic€ambridge: Cambridge University Press.

Bourdieu, P. & Wacquant, L. J. D. (1992An invitation to reflexive sociolog¥hicago IL:
The University of Chicago Press.

Connell, J. & King, R. (1999). Island migrationanchanging world. In R. King & J. Connell
(Eds.)Small worlds, global livegop. 1-27)London: Pinter.

Corbett, M. (2007)Learning to leave: The irony of schooling in a dahsommunityHalifax
NS: Fernwood Publishing

Corbett, M. (2013). I'm going to make sure I'm rgalefore | leave: the complexity of
educational and mobility decision-making in a Caaaccoastal communitylournal
of Rural Studies, 3275-282.

Foskett, N. & Hemsley-Brown, J. (200hoosing futures: Young people’s decision-making
in education, training and careers markdiendon: Routledge/Farmer

Giddens, A. (1991)Modernity and self-identity: Self and society ire ttate modern age.
Oxford: Polity Press.

Halfacree, K. H. & Boyle, P. J. (1993). The chaflerfacing migration research: The case for
a biographical approacRrogress in Human Geography7(3), 333—-348.

Hall Aitken. (2009). Orkney population change stuéinal report.Highlands and Islands
Enterprise Retrieved from:http://www.orkney.gov.uk/Council/O/Orkney-Populatio
Change-Study 2.htm

Henderson, S., Holland, J., McGrellis, S., Share,& Thomson, R. (2007)lnventing
adulthoods: A biographical approach to youth tramsis.London: Sage.

189



R. Alexander

HIE (2009). Young people in the highlands and id&anUnderstanding and influencing the
migration choices of young people to and from thghthnds and Islands of Scotland.
Highlands and Islands EnterprisRetrieved from:http://www.hie.co.uk/regional-
information/economic-reports-and-research/archvatly-migration.html

HIE (2014a). Orkney area profiledighlands and Islands EnterpriseRetrieved from:
http://www.hie.co.uk/regional-information/economiports-and-
research/archive/area-and-settlement-profiles-2@44.

HIE (2014b). Shetland area profilélighlands and Islands EnterpriseRetrieved from:
http://www.hie.co.uk/regional-information/econonrt&ports-and-
research/archive/area-and-settlement-profiles-2044.

HIE (2014c). Young people in the Highlands andndi& Socio-economic profile, May 2014.
Highlands and Islands EnterpriseRetrieved from:http://www.hie.co.uk/regional-
information/economic-reports-and-research/archivehg-people-in-the-highlands-
and-islands.html

HIE (2015). Our next generation: Young people dmHighlands and Islands: attitudes and
aspirations. Research RepoHighlands and Islands EnterpriseRetrieved from
http://www.hie.co.uk/regional-information/econonrt&ports-and-
research/archive/young-people-and-the-highlandsisladds--attitudes-and-
aspirations-research.html

Hodkinson, P. & Sparkes, A. (1997). Careership:o&iaogical theory of career decision
making.British Journal of Sociology of Education, (13 29-44

Hodkinson, P. (2008). Understanding career decisiaking and progression: Careership
revisited. John Killeen Memorial Lecture, LondorCRAC. Retrieved from:
http://www.crac.org.uk/CMS/files/upload/fifth_johitileenlecturenotes.pdf

Karampela, S., Kizos, T. & Spilanis, I. (2014). Assibility of islands: Towards a new
geography based on transportation modes and chadstasd Studies Journal,(2),
293-306.

King, R. (2009). Geography, islands and migratiomam era of global mobilitysland Studies
Journal, 41), 53-84.

Lehmann, W. & Taylor, A. (2015). On the role of itab and field in apprenticeshipé/ork,
Employment and Society, (49, 607-623.

Lehmann, W. (2014). Habitus transformation and éiddhjuries: Successful working-class
university studentsSociology of Education %), 1-15.

Randle, K., Forson, C. & Calveley, M. (2015). Tods&ma Bourdieusian analysis of the social
composition of the UK film and television workforcé/ork, Employment & Society,
29(4), 590-606.

Pennington, M; Mosley, E & Sinclair, R (2013). AGEGA AGR graduate success project: An
investigation of graduate transitions, social miopiand the HEAR. AGCAS: UK.
Retrieved from: http://www.agcas.org.uk/articles/694-Graduate-Sssderoject-
AGCAS-findings-launched

Purcell, K., Elias, P., Ellison, R., Atfield, G.,dam, D & Livanos, I. (2008). Applying for
higher education: the diversity of career choipémns and expectations. Findings from
the first future-track survey of the ‘class of 20@pplicants for higher education.
Manchester: HECSU. Retrieved from:
http://www.hecsu.ac.uk/assets/assets/documents/iygplfor _higher_education.pdf

190



Migration, education and employment in Orkney &hetland

Purcell, K., Elias, P., Atfield, G., Behle, H., Bbn, R., Luchinskaya, D., Snape, J., Conaghan,
L. & Tzanakou, C. (2012). Future-track stage 4:nsraons into employment, further
study and other outcomes. Manchester. HECSU. Rettie from:
http://www.hecsu.ac.uk/assets/assets/documentsétiaok Stage 4 Final _report 6t
h_Nov_2012.pdf

Roberts, K. (1997). Prolonged transitions to uraertdestinations: The implications for
careers guidanc@&ritish Journal of Guidance & Counsellingx(3), 345-361

Rosenthal, G. (2004). Biographical research. InS€ale, G. Giampietro, J. Gubrium & D.
Silverman (Eds.)Qualitative research practicgp. 48—64)London: Sage

Royle, S. (2001)A geography of islands: Small island insulari@xford: Routledge

Royle, S. (2010). ‘Small places like St Helena héug questions to ask’: The inaugural
lecture of a professor of Island Geograplsiand Studies Journal,(%), 5-24

Sage, J., Evandrou, M. & Falkingham, J. (2012). Thmplex migration pathways of UK
graduates: CPC briefing paper 9. ESRC centre fpulation change, UK. Retrieved
from: http://www.cpc.ac.uk/publications/cpc_briefing_pepphp

Scheibelhofer, E. (2008). Combining Narratidased interviews with topical interviews:
Methodological reflections on research practickgernational Journal of Social
Research Methodology, 11(%)03-416.

Spilanis, I., Kizos, T. & Petsioti, P. (2012). Ass#ility of peripheral regions: Evidence from
Aegean islands (Greecégland Studies Journaf(2), 199-214

Urry, J. (2000).Sociology beyond societies: Mobilities for the ttyefirst century Oxford:
Routledge

Yates, J. (2015). ‘The heart has its reasons #wtan knows nothing of’: the role of the
unconscious in career decision makidgurnal of the National Institute for Career
Education and Counselling 8p), 28-35.

Appendix 1: Interview Participants

Subject of study University L ocation Timein Age | Gender
prior to location
university
Health and Social Policy| University of GlasgowQrkney All my life | 22 F
Dumfries campus
English University College London  Orkney more thaz0 M
10 years
Civil and Environmental University of Edinburgh Orkney more thar22 F
Engineering 10 years
Mechanical & Energy Heriot-Watt University Orkney less than |23 M
Engineering years
Accountancy & BusinessHeriot-Watt University Orkney All my life| 21 F
Law
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Accountancy & BusinessHeriot-Watt University Orkney All my life| 21
Law
Business University of the Highland€rkney All my life | 21
and Islands (Orkney
College)
Biological Sciences Heriot-Watt University Shetland All my life] 21
(Human Health)
French & Spanish University of Strathclyde Shetland All my life | 22
Law University of Aberdeen Shetland All my life 21
Applied Social Sciences Robert Gordon University ettind All my life | 23
International BusinessRobert Gordon University | Shetland All my life 22
Management
Creative Sound Abertay University Orkney All my life| 24
Production
Business & Management  University of the Highlandrkney All my life | 22
and Islands (Orkney
College)
Dental Surgery University of Dundee Shetland All lifgy | 22
Occupational Therapy Robert Gordon University — Sinatl All my life | 36
Forensic & Analyticall Robert Gordon University | Orkney All my lifg 21
Science
Management with HRM Robert Gordon University Shadla | All my life | 21
Management Robert Gordon University Shetland Alllifey | 22
Management with Robert Gordon University | Orkney All my lifg 21
Marketing
Veterinary Nursing Edinburgh NapielOrkney All my life | 21
University
Nursing (mental health) Robert Gordon University  kaay All my life | 20
Nursing (adult) Robert Gordon University]  Orkney Al life | 21
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