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R ~ S U M $  : Les p r o j e t s  d ' h i s t o i r e  o r a l e  c o n s t i t u e n t  au jourd 'hu i  une source  impor- 
t a n t e  de  renseignements pour l e s  e t h n i e s .  La documentation s u r  c e  s u j e t  e s t  r a r e  e t  
l ' immigrant  s e  raconte  p lus  spontangment de faqon ve rba l e .  L ' in te rv iew au ra  d ' au t an t  
p lus  d e  succ'es s i  l ' i n t e rv i eweur  a g i t  en q u a l i t 6  de "participant-observateur" du 
groupe q u ' i l  g tudie .  I1 a r r i v e  que c e r t a i n s  informateurs  mani fes ten t  une gene 2 s e  
c o n f i e r  2 un magnGtophone; il e s t  a l o r s  souha i t ab l e  de  prendre des n o t e s  pour ne  pas 
r i s q u e r  l a  p e r t e  i r r smgdiable  du tgmoignage. Pour v a l o r i s e r  au maximum l e  p r o j e t  
d ' h i s t o i r e  o r a l e  e t  f a v o r i s e r  l ' u s a g e  des  renseignements r e c e u i l l i s ,  des  t r ansc r ip -  
t i o n s  a u r a i e n t  avantage 2 S t r e  prGparGes. 

L16ducation en ggn6ra1, mais pa r t i cu l i s r emen t  l e s  Etudes canadiennes, 
sont  po ten t ie l lement  une source cons idsrab le  pour l ' h i s t o i r e  o r a l e .  L ' h i s t o i r e  o r a l e  
p o u r r a i t  S t r e  en usage dans l e s  6coles  pour documenter des  ca s  type  d' immigrants e t  
pour a i d e r  l e s  minoritGs ethniques 2 mieux comprendre l e s  deux peuples fondateurs  
e t  5 mieux s e  conna?tre e n t r e  e l l e s .  Ceci a u r a i t  Ggalement c o m e  r s s u l t a t  de pro- 
mouvoir l a  conscience n a t  i ona l e .  

Out l ine  of t he  Studv 

What I propose t o  do i n  t h i s  paper i s  t o  present  t h e  use  I have made of o r a l  
h i s t o r y  i n  my doc to ra l  work wi th in  the  realm of e t h n i c  s t u d i e s  and then t o  d i scuss  
a t  some l eng th  t h e  imp l i ca t ions  of t h i s  f o r  educat ion.  F i r s t  I w i l l  o u t l i n e  t h e  
na tu re  and parameters of my s tudy ,  then go on t o  speak of my use  of o r a l  h i s t o r y  and 
l a s t l y  d i scuss  t h e  s tudy ' s  educa t iona l  re levance .  

Bas i ca l ly ,  my work i s  an at tempt  t o  examine t h e  process  of immigration a s  
exemplified by Southern I t a l i a n s  moving t o  North America between 1880 and World War 11. 
More s p e c i f i c a l l y ,  i t  i s  my purpose t o  present  a  ca se  s tudy  of cha in  migrat ion;  t h e  
case  s tudy focusing on immigrants from South-western Cosenza province w i t h i n  t h e  
region of Calabr ia ,  t h e  southernmost p a r t  of t h e  I t a l i a n  peninsula .  By "chain 
migration", I mean here  t h e  same migratory form a s  def ined  by the  MacDonalds: 

Chain migra t ion  can be defined a s  t h a t  movement 
i n  which prospec t ive  migrants  l e a r n  of opportu- 
n i t i e s ,  a r e  provided wi th  t r a n s p o r t a t i o n ,  and 
have i n i t i a l  accommodation and employment a r -  
ranged by means of primary s o c i a l  r e l a t i o n s h i p s  
wi th  previous migrants .  1 

This  mode of migra t ion ,  v i a  informal  and personal  con tac t s  between men, i s  i n  
c o n t r a d i s t i n c t i o n  t o  impersonally sponsored o r  encouraged immigration, e i t h e r  
governmental o r  p r i v a t e .  Though immigration t o  t he  United S t a t e s  was more of a  cha in  
than of a  formally organized type  t h i s  was l e s s  t r u e  f o r  Canada. Here, t h e  c o l o n i a l  
t i e  saw o f f i c i a l  government sponsorship of immigration t a k e  p l ace  i n  B r i t a i n  and i n  



t h e  Dominion. Also, t he  o f f i c i a l  encouragement of American and Eas te rn  European 
s e t t l e r s  and t h e  e f f o r t s  of r a i l r o a d s  and land companies added t o  t h e  importance of 
organized immigration. A s  f a r  a s  Southern I t a l y  was concerned, although some p r i v a t e  
organiza t ion  of immigration was p r e s e n t ,  p r imar i ly  by shipping companies, by f a r  t h e  
movement of men occurred through informal  chains of personal  con tac t ,  u s u a l l y  of a  
k insh ip  o r  paesano ( fe l low-vi l lager )  type.  Such d i s t i n c t i o n s  regarding type  of 
migra t ion  ma t t e r  f o r  they determine t h e  k inds  of people t h e  immigration s t ream i s  
composed o f ,  t h e  n a t u r e  of t h e i r  s e t t l emen t  and t h e i r  subsequent i n t e g r a t i o n .  One 
important t a s k  I b e l i e v e  my case  s tudy w i l l  accomplish i s  t o  d e t a i l  how informal  
t i e s  were a c t u a l l y  ope ra t iona l i zed  and how they a f f e c t e d  such a spec t s  of t h e  migra t ion  
process .  

The Use of Ora l  His torv  

Having b r i e f l y  o u t l i n e d  t h e  n a t u r e  of my t h e s i s ,  I would l i k e  t o  now d i scuss  my 
u t i l i z a t i o n  of o r a l  h i s t o r y .  But f i r s t ,  I be l i eve  I should c l a r i f y  t h e  way i n  which 
I am employing t h e  concept of " o r a l  h i s tory" .  

It seems t o  me t h a t  t h e r e  a r e  b a s i c a l l y  two ways i n  which the  term o r a l  h i s t o r y  
is  c u r r e n t l y  used. I n  i t s  broades t  and popular sense  i t  i s  used t o  mean almost any 
recording of peoples '  memories dea l ing  wi th  t h e  p a s t .  I n  t h i s  context  o r a l  h i s t o r y  
ranges from recorded r ad io  in te rv iews  t o  popular r e c o l l e c t i o n s  of h i s t o r i c a l  events ,  
such a s  Broadfoot 's  o r  Terke l ' s  books, t o  r ecen t  papers  by academics which o f t e n  a r e  
l i t t l e  more than h a s t i l y  assembled t r a n s c r i p t s  of po r t ions  of taped in te rv iews  w i t h  
scan t  a n a l y s i s  o r  i n t e r p r e t a t i o n  given by t h e  au thor .  Now I do no t  want t o  b e  ove r ly  
c r i t i c a l  of non-academic p r a c t i t i o n e r s  of t h i s  type of o r a l  h i s t o r y  who make l i t t l e  
claim t o  b e  doing s c h o l a r l y  work, bu t  i t  seems t o  me t h a t  t h e  c h a r a c t e r i z a t i o n  given 
t h i s  work by Evans, which he terms " i n s t a n t  h i s to ry"  i s  e s s e n t i a l l y  c o r r e c t .  To 
quote Evans, such o r a l  h i s t o r y  i s  composed o f :  

h i s t o r i c a l  f a c t s  taken from o lde r  genera t ions  wi th  
l i t t l e  h i s t o r i c a l  underpinning from o t h e r  sources ,  
l i t t l e  a t tempt  being made t o  r e l a t e  t hese  f a c t s  t o  
t h e  h i s t o r i c a l  context  of informants ,  t o  t h e i r  
p l ace  in . . . t ime  and i t s  con t inu i ty  wi th  a  long pas t . 2  

What i s  i m p l i c i t  i n  t h i s  popular sense  of o r a l  h i s t o r y ,  and which I f i n d  p a r t i c -  
u l a r l y  damaging, i s  t h a t  o r a l  h i s t o r y  i s  i n  some way a compartment of h i s t o r y  para l -  
l e l  t o  economic, p o l i t i c a l  o r  s o c i a l  h i s t o r y  and t h a t  l i k e  t h e s e  f i e l d s  i t  i s  a type  
of r e p o s i t o r y  f o r  a  c e r t a i n  body of knowledge. No doubt t h i s  view i s  p a r t l y  a  
r e s u l t  of t he  very  express ion  "o ra l  h i s to ry"  which i s  a c t u a l l y  a  misnomer. I b e l i e v e  
t h a t  t h ings  would have been much c l e a r e r  i n  both t h e  popular and academic mind i f  we 
had ignored t h i s  catchy American phrase and s tuck  wi th  the  o lde r  B r i t i s h  p r a c t i c e  of 
speaking of o r a l  evidence o r  t h e  o r a l  t r a d i t i o n  a s  t h e  case  might be .  But s i n c e  t h e  
term has  been adopted both i n  Canada and i n  B r i t a i n  i t s e l f  it seems we can do l i t t l e  
but  make t h e  b e s t  of i t .  

A t  any r a t e ,  i t  i s  a s  synonomous wi th  t r a d i t i o n a l  B r i t i s h  p r a c t i c e  t h a t  i s  t h e  
second way i n  which the  term o r a l  h i s t o r y  is used and ought t o  be used when we speak 
of i t  a s  a  schoxarly exe rc i se .  From t h i s  view o r a l  h i s t o r y  i s  r e a l l y  a  type  of 
umbrella heading r e f e r r i n g  t o  t h r e e  s e p a r a t e  i d e n t i t i e s .  It can r e f e r  t o  a  technique 
of h i s t o r y ,  which a s  such, can be  used i n  any h i s t o r i c a l  f i e l d  though i t  i s  most 
f r equen t ly  used i n ,  and most app ropr i a t e  t o ,  s o c i a l  h i s t o r y .  Secondly, o r a l  h i s t o r y  
can r e f e r  t o  a  type of h i s t o r i c a l  source which l i k e  any h i s t o r i c a l  evidence must be  
subjec ted  t o  t h e  normal r u l e s  governing h i s t o r i c a l  d a t a :  t o  be aware of b i a s ,  t o  
look f o r  i n t e r n a l  cons is tency ,  and most important t o  seek confirmation i n  o t h e r  
sources.  Thi rd ly ,  t h e  term o r a l  h i s t o r y  i s  used t o  denote o r a l  t r a d i t i o n  as opposed 



t o  eyewitness r e p o r t s  o r  o r a l  testimony. A s  Vansina p o i n t s  ou t  o r a l  t r a d i t i o n  is  
" o r a l  testimony t ransmi t ted  v e r b a l l y ,  from one genera t ion  t o  t h e  next  o r  more.I13 

Now t h a t  I have ou t l i ned  t h e  complexi t ies  involved i n  t h e  use  of t h e  term o r a l  
h i s t o r y  l e t  me c l a r i f y  t h a t  t h e  sense  i n  which I employ i t  i s  p r imar i ly  a s  an h i s t o r i c a l  
source and secondar i ly  a s  a  technique of ga ther ing  da t a .  

My dec i s ion  t o  use  o r a l  testimony was mainly t h e  r e s u l t  of t h e  f a c t  t h a t  t h e  
s tudy I wanted t o  do could n o t  be adequately approached s o l e l y  through w r i t t e n  
sources.  This  was t r u e  Tor  two reasons.  F i r s t ,  I was p r imar i ly  concerned wi th  g e t t i n g  
a  view of t h e  migra t ion  process  from the  experience of t h e  immigrants themselves. 
Since t h e  immigrants were on t h e  whole i l l i t e r a t e ,  l e t t e r s  o r  memoirs could n o t  f i l l  
t h t s  gap. I n  s h o r t ,  t o  g e t  t h e  view from t h e  " inside" r equ i r ed  in te rv iewing .  
Secondly, t h e  l e v e l  of t h e  s tudy ,  a s  a  micro s tudy of v i l l a g e  migra t ion  was n o t  
conducive, e s p e c i a l l y  regard ing  t h e  North American s i d e  of t h e  experience,  t o  t h e  
u t i l i z a t i o n  of w r i t t e n  sources.  North American sources saw Southern I t a l i a n  i m m i -  
g r an t s  a s  a  homogeneous mass and whatever m a t e r i a l  e x i s t s  u sua l ly  t r e a t s  them i n  t h e  
aggregate ,  no t  a s  more s p e c i f i c  e n t i t i e s .  

Once c o l l e c t e d  the  o r a l  testimony provided me wi th  a  body of f a c t s  and percep- 
t i o n s  which were used t o  expand on, confirm, o r  q u a l i f y  e x i s t i n g  w r i t t e n  sources  
impinging on t h e  parameters of t h e  s tudy.  I n  t h i s  way one of my main concerns - t o  
l i n k  t h e  personal  h i s t o r i e s  of t h e  informants  t o  t h e  wide s o c i a l  h i s t o r y  of which 
they were a  p a r t  - was made poss ib l e .  

One of t h e  main problems involved i n  my use of o r a l  h i s t o r y  and which I would 
l i k e  t o  sha re  wi th  you had t o  do wi th  my choice of what group of v i l l a g e r s  t o  i n t e r -  
view. I could e i t h e r  s tudy t h e  paesani  group I was born i n t o  - whose popula t ion  i n  
Toronto numbered s e v e r a l  hundred - o r  I could go ou t s ide  i t .  Although t h e  opt ion  of 
s tudying my own group was we l l  rece ived  by my col leagues  and adv i so r s  I pe r sona l ly  
had s e r i o u s  doubts about i t .  I fea red  t h a t  both my p ro fe s s iona l  i n t e r e s t  and person 
would be regarded a s  f i l i o p i e t i s t i c ,  pa roch ia l  and o p p o r t u n i s t i c ,  e s p e c i a l l y  s i n c e  
some of my informants  o r  con tac t s  would inva r i ab ly  be k i n  o r  f r i e n d s .  A s  a  counter- 
p a r t  t o  t h i s ,  I had doubts about my personal  capac i ty  t o  r i s e  above f i l i o p i e t i s m  and 
parochial ism.  I recognized t h e  danger t h a t  s tudying one ' s  own e t h n i c  group involved 
emotional t i e s ,  whether nega t ive  o r  p o s i t i v e ,  t h a t  could colour  one ' s  v i s i o n  of h i s  
s u b j e c t .  I a l s o  had doubts regarding whether i t  was e t h i c a l l y  r i g h t  t o  use  personal  
r e l a t i o n s h i p s  f o r  information i n  an endeavour t h a t ,  from t h e  s t ance  of p ro fe s s iona l  
a s p i r a t i o n s ,  was oppor tun i s t i c .  I quest ioned whether my probing might no t  be seen  by 
t h e  paesani  a s  s e l f - s e rv ing  and jeopard ize  my r e l a t i o n s h i p s  wi th  them. 

On t h e  o the r  hand, I a l s o  r e a l i z e d  t h a t  my study provided t h e  v i l l a g e r s  wi th  an  
oppor tuni ty  t o  t e l l  t h e i r  s t o r y  of immigration r a t h e r  than  have i t  w r i t t e n  without  
them. And obviously s tudying t h e s e  people w i th  whom I was f a m i l i a r  would hold some 
r e a l ,  o b j e c t i v e  advantages.  It was undeniable t h a t  I would be provided wi th  a  ready 
pool of informants  and con tac t s .  Furthermore, t h e  r e l a t i o n s h i p  of t r u s t ,  which so  
many i n v e s t i g a t o r s  of Southern I t a l i a n  peasants  o r  peasant-immigrants found d i f f i c u l t  
t o  e s t a b l i s h ,  was a l r eady  ope ra t ive  and would f a c i l i t a t e  easy and open communication. 
But foremost amongst t h e  advantages considered was t h e  f a c t  t h a t  I was f a m i l i a r  wi th  
t h e  l o c a l  d i a l e c t  and idioms of t h e  paesani  whereas I was no t  wi th  those  of o t h e r  
groups of v i l l a g e r s .  Hence, I would be a b l e  t o  c a r r y  out  my c a s e  s tudy wi th  t h e  de- 
t a i l  of l o c a l  experience and co lour ing  otherwise not  poss ib le .  On t h e  importance of 
such d e t a i l e d  language f a m i l i a r i t y ,  J u l i a n i  who s tud ied  I t a l i a n  immigrants i n  
Ph i l ade lph ia  wrote  t h a t  h i s  f i e l d  experience ind ica t ed  the :  



appropr ia teness  and use fu lnes s  of being a b l e  t o  meet 
foreign-born informants  i n  and on t h e i r  own l i n g u i s -  
t i c  terms. P a r t i c u l a r l y  i n  e l i c i t i n g  emotions f e e l -  
i ngs  and a t t i t u d e s ;  i n t ima te  and s u b j e c t i v e  d e t a i l s  
of personal  l i v e s ;  and the  ind iv idua l  "colour" of 
human exper iences ,  t h e  f i r s t  language of informants  
remains t h e  ind ispensable  instrument of t ransmiss ion .  
The s i t u a t i o n  f o r  me could have been much b e t t e r  i n  
t h i s  regard ,  i f  I t a l i a n ,  p a r t i c u l a r l y  t h e  va r ious  
r eg iona l  d i a l e c t s  could have been used, both t o  
f a c i l i t a t e  c l e a r e r  communication a s  w e l l  a s  b e t t e r  
v a l i d a t i n g  t h e  e t h n i c  claims of t h e  in te rv iewer .4  

Related t o  t h i s ,  a s  an th ropo log i s t s  have long recognized and s o c i o l o g i s t s  l i k e  
William F o t t e  Whyte have confirmed,5 i n  s tudying any e thnocu l tu ra l  group o r  community 
t h e r e  i s  no s u b s t i t u t e  f o r  becoming p a r t  of t h e  group. I n  my case ,  I d id  no t  have t o  
worry about becoming p a r t  of t h e  group; I a l r eady  was, i f  no t  c e n t r a l l y ,  a t  l e a s t  
p e r i p h e r a l l y  p a r t  of i t .  I be l ieved  my f a m i l i a r i t y i t h  i t s  norms, i t s  f o l k  knowledge 
and i t s  a s p i r a t i o n s  would g ive  me a " fee l"  f o r  i t ;  t h a t  i s ,  an i n t u i t i v e  sense  of 
p l a u s i b l e  hypotheses worth pursuing,  of how t o  pose ques t ions ,  and of when t o  check 
testimony t h a t  d id  n o t  r i n g  t r u e .  

A t  any r a t e ,  faced wi th  t h i s  choice  I f i n a l l y  decided t o  t ake  t h e  r i s k  and 
at tempt  a s tudy of t h i s  group I was p a r t  o f .  The weight of advantages,  t he  encourage- 
ment of co l leagues  and adv i so r s  and my own personal  t h i r s t  t o  know something of my 
pas t  t ipped  t h e  s c a l e s  i n  favour of t h i s  choice.  But he re  I would l i k e  t o  venture  a 
word of cau t ion  t o  anyone contemplating t h a t  i n  pursuing such a course,  t h e  i n v e s t i -  
ga to r  may f i n d  a r e l a t i v e l y  easy way out  of a d i f f i c u l t  and t ime consuming methodolog- 
i c a l  problem. I can only say  t h a t  i n  my experience such an assumption i s  i l l - founded 
f o r  whatever t ime and e f f o r t  one may ga in  u t i l i z i n g  con tac t s  he i s  n a t u r a l l y  f a m i l i a r  
wi th ,  he  w i l l  make up f o r ,  o r  exceed, i n  t h e  d i f f i c u l t  a t tempt  t o  emotional ly and 
psychologica l ly  d i s t a n c e  himself from t h e  s u b j e c t  he i s  understandably a t t ached  t o .  
And t h i s  "distancing" t h e  s tudent  must do i f  h i s  sub jec t  is  t o  be s tud ied  wi th  any 
degree of o b j e c t i v i t y  and r e s p e c t ;  otherwise t h e  r e s u l t  w i l l  b e  t h e  f i l i o p i e t i s m  and 
b i a s  t h a t  a r e  t h e  prime t h r e a t s  t o  e t h n i c  s t u d i e s  undertaken by indigenous inves t iga-  
t o r s .  

Regarding my a c t u a l  experience in te rv iewing  I do no t  t h ink  i t  i s  necessary t o  go 
i n t o  t h e  mechanics of my record ing  and precess ing  of t he  t apes .  Such information is  
we l l  d e a l t  w i th  i n  t h e  numerous guides now a v a i l a b l e  on t h e  i s s u e  such a s  t h e  
P rov inc i a l  Archives of B r i t i s h  Columbia's A Guide t o  Aural His tory  Research. However, 
I do want t o  mention b r i e f l y  a few p o i n t s  regarding t h i s  experience.  F i r s t ,  I found 
it  very  u s e f u l  t o  involve  myself a s  a type of "pa r t i c ipan t  observer" i n  t h e  I t a l i a n  
immigrant community of Toronto c o r r e l a t i v e  wi th  my conducting of t he  o r a l  in te rv iews .  
This  involvement took p l ace  on two l e v e l s .  I worked wi th in  t h e  wider I t a l i a n  commu- 
n i t y ,  though mostly wi th  Southern I t a l i a n s ,  i n  t h e  capac i ty  of a community worker 
over s e v e r a l  months. This  experience provided an immediate sense  of t h e  problems and 
f r u s t r a t i o n s  of immigrant l i f e ,  t h e  n a t u r e  of which had changed l i t t l e  from t h e  e a r l y  
decades of t h e  century.  It a l s o  allowed me t o  f a m i l i a r i z e  myself wi th  t h e  contours  
of t h e  numerous I t a l i a n  neighbourhoods of t h e  c i t y .  I became f a m i l i a r  wi th  t h e i r  
va r ious  s o c i a l  c lubs ,  r e l i g i o u s  f e a s t s ,  and l o c a l  l eade r s .  I a l s o  came t o  app rec i a t e  
t h e  wide d i v e r s i t y  of t h i s  po lyglo t  t h a t  camouflaged i t s e l f  a s  t h e  " I t a l i a n  community" 
and which o u t s i d e r s  erroneously viewed a s  a more o r  l e s s  homogeneous mass. Experi- 
encing t h i s  sometimes confusing d i v e r s i t y  confirmed my suspic ion  t h a t  i f  t h e  immigra- 
t i o n  process  was t o  be comprehensively d i s s e c t e d  i t  would have t o  be a t  t h e  l o c a l ,  



t h a t  i s  t h e  I t a l i a n  paese,  l e v e l .  

The second manner i n  which I ac t ed  a s  a  p a r t i c i p a n t  observer ,  and a l r eady  touched 
upon, was p r e c i s e l y  on t h i s  l o c a l  s c a l e .  A conscious e f f o r t  was made t o  involve  myself 
a s  much a s  p o s s i b l e  i n  t he  s o c i a l  l i f e  of t h e  v i l l a g e r s  I had chosen t o  s tudy .  Here 
i t  was p o s s i b l e  t o  observe a  system of r i g h t s  and o b l i g a t i o n s  harking back t o  p a s t  
v i l l a g e  l i f e .  The mutual v i s i t i n g  of k i n  and neighbour,  exchanges of goods and 
s e r v i c e s  and family r e l a t i o n s  - a l l  of which had important imp l i ca t ions  f o r  understand- 
ing  t h e  immigrant experience could be observed. Also, I became much more cognizant  
of s o c i a l  p a t t e r n s  a s  manifested a t  weddings, baptisms and r e l i g i o u s  f e s t e .  This  
f i e l d  m a t e r i a l  was then compared t o  t h e  an thropologica l  and s o c i o l o g i c a l  s t u d i e s  of 
Southern I t a l i a n  peasants  and immigrants t o  ga in  an  a n a l y t i c a l  framework from which 
t o  view my sub jec t  . 

Since t h e s e  were contemporary observa t ions  they could not  be  taken a s  evidence 
app l i cab le  t o  t h e  e a r l y  decades under s tudy.  Rather ,  t h i s  m a t e r i a l  ac ted  a s  a  s o r t  
of backdrop, a s  i t  were, a n d a d d i t i o n a l i n t u i t i v e  check, t o  t h e  evidence e x p l i c i t l y  
considered.  Also, i n  conjunct ion wi th  t h e  o r a l  r e p o r t s  of t he  immigrants' p a s t  
experience,  i t  helped t o  b r ing  t o  l i f e  t h e  testimony of informants.  

The second po in t  I wanted t o  make i n  connect ion wi th  t h e  c o l l e c t i o n  of o r a l  
testimony has t o  do wi th  t h e  f a c t  t h a t  many of t h e  in te rv iews  were not  recorded on 
t ape  but  r a t h e r  w r i t t e n  up from notes  o r  memory. Approximately 30% of my d a t a  was 
of t h i s  form and al though I p re fe r r ed  tape ,  t h i s  was not  always poss ib l e .  A few 
informants  f e l t  uncomfortable o r  ob jec ted  t o  t h e  use  of a  tape-recorder i n  which c a s e  
i t  was advisable  t o  omit i t s  use  so t h a t  t he  conversat ion could proceed a s  f r e e l y  a s  
poss ib l e .  More f r equen t ly ,  t h e s e  non-taped in te rv iews  took p l ace  i n  a  s o c i a l  s e t t i n g ,  
a  d inner  f o r  example, where tape-recording would have been inappropr i a t e  i f  no t  
a c t u a l l y  o f f ens ive .  

I mention t h i s  because i t  seems t o  me t h a t  f o r  some p r a c t i t i o n e r s  of o r a l  h i s t o r y  
undue emphasis i s  o f t e n  put  on t h e  technology and hardware of record ing  r a t h e r  than  
on t h e  o r a l  testimony i t s e l f .  Obviously, i t  i s  b e s t  t o  u s e  a  t ape  recorder ;  bu t  
where t h i s  i s  impossible  o r  unadvisable  it should not  d e t e r  t h e  i n v e s t i g a t o r  from 
c o l l e c t i n g  o r a l  evidence without  i t .  And indeed, a s  Evans p o i n t s  ou t  t h e r e  may even 
be some b e n e f i t s  i n  not  us ing  a  t ape  recorder .  Refer r ing  t o  h i s  research  i n  t h e  
English count rys ide  be fo re  t h e  widespread a v a i l a b i l i t y  of po r t ab l e  t ape  r eco rde r s ,  
he wr i t e s :  

I n  a  sense ,  I was f o r t u n a t e  t h a t  I d id  not  have 
use  of a  t ape  recorder  a t  t h i s  per iod.  The slow 
process  of n o t e  tak ing ,  of l a t e r  w r i t i n g  up t h e  
notes  i n  f u l l ,  of f r equen t ly  r e tu rn ing  t o  t h e . . .  
informant - t o  check up on a  word o r  an h i s t o r i c a l  
technique i n  farming compelled me t o  t h ink  about 
what I was t r y i n g  t o  do.6 

I n  s h o r t ,  i t  seems t h a t  a  simple r u l e  of thumb t h a t  could be a p p l i c a b l e  he re  
wi th  r e spec t  t o  o r a l  h i s t o r y  i s  one s i m i l a r  t o  t h a t  I have heard governing t h e  use  
of q u a n t i t i v e  evidence i n  h i s t o r y  "when it  i s  poss ib l e  t o  record ,  do so;  when n o t ,  
make t h e  b e s t  of i t  ." 

Be t h a t  a s  i t  may, t h e  l a s t  po in t  I want t o  make i s  t h a t  i n  my experience once 
tapes  have been c o l l e c t e d  i t  i s  d i f f i c u l t  t o  make f u l l  u se  of them un le s s  t h e  i n t e r -  
views a r e  t r ansc r ibed .  I found t h a t  t o  simply l i s t e n  t o  t h e  t apes  o r  make b r i e f  no te s ,  



i n  t h e  long-run, proved f u t i l e .  During t h e  processing of an in t e rv i ew i t  was o f t e n  
impossible  t o  f u l l y  fo l low t h e  t w i s t s  and t u r n s  of t h e  conversat ion a s  t he  informant 
moved back and f o r t h  from themes and sub-themes un le s s  t h e  t a p e  was i n  w r i t t e n  form. 
Then t h e  i n t e r n a l  l o g i c  of what was being s a i d  was much e a s i e r  t o  fol low.  Furthermore, 
i t  would o f t e n  only  become evident  during t h e  a c t u a l  w r i t i n g  process  when t h e  evidence 
was s t a r t i n g  t o  t ake  coherent  shape t h a t  a seemingly inconsequent ia l  p i ece  of t ape  was 
important o r  even s u i t a b l e  a s  a quote.  For t hese  reasons ,  then,  i t  was found advis- 

) 
a b l e  t o  t a k e  t h e  e x t r a  t ime and t r a n s c r i b e  t h e  t apes .  Here aga in  I r a i s e  t h e  ma t t e r  
because much has been s a i d  about t h e  va lue  of l i s t e n i n g  t o  a tape ;  t h a t  i t  provides 
u s  wi th  t h e  i n f l e c t i o n s  and emotions of t h e  informant u s e f u l  i n  he lp ing  t h e  i n v e s t i -  
ga to r  analyze h i s  da t a .  This  i s  undoubtedly t r u e ,  and hence t h e  va lue  of o r a l  
h i s t o r y  d a t a  banks becomes obvious. But I b e l i e v e  i t  i s  equa l ly  important t o  pay 
a t t e n t i o n  t o  t h e  t r a n s c r i p t i o n  of t h e  t apes  i f  t h e i r  opt imal  u se  i s  t o  b e  obtained.  

I m ~ l i c a t i o n s  f o r  Education 

A t  t h i s  po in t  we have come t o  t h e  l a s t  s e c t i o n  of my paper. What i s  t h e  r e l a -  
t i o n s h i p  between t h e  u t i l i z a t i o n  of o r a l  h i s t o r y  i n  e t h n i c  s t u d i e s  and educat ion.  
F i r s t  of a l l ,  I th ink  we can s a f e l y  say t h a t  e t h n i c  s t u d i e s ,  t o  t h e  ex t en t  t h a t  i t  
i s  an  h i s t o r i c a l  exe rc i se ,  can be placed w i t h i n  t h e  realm of s o c i a l  h i s t o r y ;  t h a t  i s ,  
h i s t o r y  from below, t h e  h i s t o r y  of everyday l i f e  and of soc i e ty .  Ora l  h i s t o r y  a s  a 
technique and a source i s  pre-eminently s u i t e d  f o r  t h e  development of knowledge w i t h i n  
s o c i a l  h i s t o r y  gene ra l ly  and e t h n i c  h i s t o r y  s p e c i f i c a l l y .  Now a l l  of t h e s e  a r e a s  a r e  
r ecen t  developments. A s  Hobsbawn po in t s  o u t ,  s o c i a l  h i s t o r y  d id  no t  r e a l l y  ga in  
s e r i o u s  c r e d i b i l i t y  a s  a compartment of h i s t o r y  u n t i l  t h e  1950 ' s .  A t  l e a s t  t h i s  was 
t r u e  i n  Europe and t h e  United S t a t e s . 7  I n  Canada, on t h e  o the r  hand, where h i s t o r y  
has been dominated by biography, p o l i t i c a l  h i s t o r y  and t h e  view from above, a s  l a t e  
a s  1975, t h e  Symons r e p o r t  lamented t h e  l a c k  of Canadian s o c i a l  h i s t o r y  courses ,  and 
by ex tens ion ,  t h e  l a c k  of research  i n  t h i s  f i e l d . 8  Put simply t h e  a r eas  of s o c i a l  
h i s t o r y ,  e t h n i c  s t u d i e s ,  and o r a l  h i s t o r y  a s  a means t o  t h e i r  s tudy  a r e  a l l  wide open 
i n  Canada. Research i n  t hese  a r eas  cannot bu t  he lp  f i l l  a l a r g e  gap i n  our  knowledge 
and i n  so doing c o n t r i b u t e  t o  t h e  disseminat ion of educa t ion  i n  t h e s e  f i e l d s .  

In t ima te ly  r e l a t e d  t o  t h i s ,  t h e  whole endeavour t o  understand ourse lves  a s  a 
people has u n t i l  q u i t e  r e c e n t l y  been t r a g i c a l l y  ignored w i t h i n  Canadian educat ion.  
Both Hodgetts i n  looking a t  elementary and secondary educat ion and aga in  Symons i n  
examining h igher  educat ion have l e v e l l e d  severe  c r i t i c i s m  a t  t h e  s t a t e  of Canadian 
s t u d i e s  i n  t h i s  country.9 The Symons r e p o r t  concluded i n  p a r t :  

The commission's i n q u i r i e s  made c l e a r  t h a t  t h e  
s t a t e  of both teaching and research  i n  t h e  
va r ious  f i e l d s  of s tudy r e l a t i n g  t o  Canada and 
Canadian u n i v e r s i t i e s  l eaves  a g r e a t  d e a l  t o  be 
desired. . .Too o f t e n  t h e  content  of curr iculum 
r e f l e c t s  l i t t l e  awareness of t h e  major problems 
and oppor tun i t i e s  t h a t  confront  u s  a s  a s o c i e t y ,  
nor does i t  g ive  adequate r ecogn i t i on  t o  t h e  
need t o  examine t h e  p a r t i c u l a r  h i s t o r y ,  i n s t i -  
t u t i o n s  and circumstances of t h i s  soc i e ty .  I n  
many d i s c i p l i n e s  t h e  u n i v e r s i t y  curr iculum i s  
not  s u f f i c i e n t l y  a t tuned  t o  t h e  Canadian context  
i n  which i t  i s  being taught.10 

More s p e c i f i c a l l y ,  r e f e r r i n g  t o  e t h n i c  s t u d i e s  a s  a f i e l d  t h a t  can c o n t r i b u t e  
much t o  our understanding of ourse lves ,  t h e  r e p o r t  s t a t e s :  



Canada i s  unique i n  t h e  ex t en t  and n a t u r e  of i t s  
e t h n i c  d i v e r s i t y .  Given t h e  important r o l e  t h a t  
c u l t u r a l  p lu ra l i sm has played, and cont inues t o  
p l ay ,  i n  Canadian a f f a i r s ,  i t  should be c l e a r  
t h a t  e t h n i c  s t u d i e s  have a  v i t a l  c o n t r i b u t i o n  t o  
make t o  t h e  knowledge and understanding of Canada. 
Yet,  a s  t h e  Royal Commission on Bil ingual ism and 
B icu l tu ra l i sm has observed, ' t h e  v a s t  opportuni- 
t i e s  f o r  research  t h a t  our  popula t ion  provides 
have hard ly  been touched.' S imi l a r ly ,  t h e  cur- 
riculum of our  educa t iona l  system a t  a l l  l e v e l s ,  
s t i l l  shows l i t t l e  r ecogn i t i on  of t h e  mul t icu l -  
t u r a l  cha rac t e r  of Canada.11 

Here, a l s o ,  i n  t h e  endeavour f o r  n a t i o n a l  self-knowledge ( a s  wi th  t h e  f i e l d  of 
s o c i a l  h i s t o r y )  we have p l en ty  of work t o  do, both i n  terms of t h e  b a s i c  r e sea rch  
t h a t  has t o  be done and i n  t h e  development of curriculum from t h i s  research .  And, 
h e r e  a l s o  o r a l  h i s t o r y  can f a c i l i t a t e  t h e  f u l f i l l i n g  of t h i s  no t  only a s  a  research  
s t r a t e g y  and source  but  a l s o  a s  a  b a s i c  curr iculum t o o l .  For example, no one a s  f a r  
a s  I know has y e t  taken t h e  t r o u b l e  t o  put  toge ther  an educa t iona l  k i t  of immigrant 
o r a l  h i s t o r i e s  f o r  d i sseminat ion  i n  our  schools  - a simple e x e r c i s e  perhaps, bu t  one 
t h a t  would go some d i s t a n c e  i n  br inging  t h e  r e a l i t y  of Canada's e t h n i c  d i v e r s i t y  i n t o  
t h e  classroom. Add i t iona l ly ,  taped in te rv iews  could be an  important source f o r  t h e  
development of textbooks and o t h e r  w r i t t e n  ma te r i a l s .  

Fu r the r ,  e t h n i c  s t u d i e s  and o r a l  h i s t o r y  have d i r e c t  educa t iona l  imp l i ca t ions  f o r  
t h e  whole f i e l d  of immigrant educat ion.  I f  t h e  educat ion of immigrant ch i ld ren  i s  t o  
be pu t  on a  l e v e l  approaching t h a t  of native-born ch i ld ren ,  then  educa tors  must have 
some knowledge of t h e  p a s t  of t h e  immigrants they d e a l  with,  of t h e  na tu re  of t h e i r  
communities and t h e i r  a s p i r a t i o n s .  And, indeed, t h i s  i s  a l s o  t r u e  of t h e  educat ion 
of Canadian-born c h i l d r e n  of e t h n i c  minor i ty  s t a t u s .  It would b e  w e l l ,  f o r  example, 
f o r  t eache r s  working i n  schools  composed predominantly of Ukrainian-Canadians t o  know 
something of t h e  h i s t o r y  and c u l t u r e  of t h i s  group i n  Canada. This  i s  e s p e c i a l l y  
t r u e  i n  t h e  case  of e t h n i c  m i n o r i t i e s  whose backgrounds d i f f e r  s i g n i f i c a n t l y  from t h a t  
of t h e  Canadian mainstream. I am th inking  he re  p a r t i c u l a r l y  of South and Eas t  
European m i n o r i t i e s  whose peasant ,  p r e - i n d u s t r i a l  backgrounds a r e  f r equen t ly  a  source  
of c o n t r a s t ,  i f  no t  f r i c t i o n ,  wi th  t h e  s o c i e t a l  mainstream o f t e n  even a f t e r  s e v e r a l  
genera t ions .  This  i s  one imp l i ca t ion  of t h e  work of Covello,  t h e  American s o c i o l o g i s t  
who s tud ied  Italo-American school  c h i l d r e n  i n  New York i n  t h e  1940's  and who was 
ins t rumenta l  i n  developing t h e  concept of t h e  "community-centered school". 

I n  sum, i n  t h i s  whole a r e a  of immigrant and minor i ty  educat ion,  e t h n i c  s t u d i e s  
aided by o r a l  h i s t o r y  has an important r o l e  t o  p l ay ,  both i n  terms of developing 
curriculum f o r  our e t h n i c  m i n o r i t i e s  and i n  s e n s i t i z i n g  t h e  people who teach  them. 
And t h e s e  remarks I b e l i e v e  a r e  equal ly  app l i cab le  t o  t h e  realm of a d u l t  immigrant 
educat ion,  which though o f t e n  ignored,  i s  an experience a  g r e a t  many immigrants have 
gone through i n  courses  ranging from language t r a i n i n g  t o  p ro fe s s iona l  upgrading. 

Las t ly ,  s t u d i e s  of e t h n i c  m i n o r i t i e s  can p lay  t h e  important  r o l e ,  i n d i r e c t l y  i f  
no t  d i r e c t l y ,  of f a c i l i t a t i n g  t h e  i n t e r g r a t i o n  of immigrant and e t h n i c  groups i n t o  
Canadian soc i e ty .  To document a  group's immigration t o  Canada and i t s  h i s t o r y  and 
con t r ibu t ion  i n  t h e  New World i s  t o  g ive  t h a t  group a  sense  of rootedness  i n  Canada 
i t  would otherwise l a c k  f o r  t o  quote Toynbee's dictum "h i s to ry  books no t  only t e l l  
h i s t o r y ,  they make i t ." Such s tudses  can he lp  m i n o r i t i e s  view themselves a s  a n  
i n t e g r a l  p a r t  of Canada - a s  mu l t i cu l tu ra l i sm t e l l s  u s  they a r e  - with  t h e i r  own 



t r a d i t i o n s  and p a s t  i n  t h i s  na t ion .  For whi le  not  a s  d i s t a n t  o r  voluminous a s  t h e  
p a s t  of Canada's founding peoples ,  almost a l l  Canadian m i n o r i t i e s  do have a  h i s t o r y  
i n  Canada and t h i s  should be t o l d .  I n  so doing these  m i n o r i t i e s  ga in  a  sense of 
belonging i n  Canada t h a t  cannot be a t t a i n e d  any o the r  way. 

Equal ly s i g n i f i c a n t  such work i n  e thn ic  s t u d i e s  and o r a l  h i s t o r y  could p lay  t h e  
important genera l  educa t iona l  r o l e  of helping t o  exp la in  t h e  e thos  of e t h n i c  minor- 
i t i e s  t o  t h e  founding c u l t u r e s  a s  w e l l  a s  helping t h e s e  " t h i r d  force"  m i n o r i t i e s  
understand each o t h e r .  Although I am cognizant  of t h e  ob jec t ion  t h a t  t h i s  e f f o r t ,  
r a t h e r  than  c o n t r i b u t i n g  t o  t h e  i n t e g r a t i o n  of Canadian s o c i e t y ,  could l e a d  t o  i t s  
ba lkan iza t ion ,  I tend t o  s e e  t h e  f i e l d  of e t h n i c  s t u d i e s  more i n  t h e  image of b r idge  
bui ld ing  than  i n  t h e  image of fence  bui ld ing .  I n  s h o r t ,  I be l i eve  t h a t  e t h n i c  s t u d i e s ,  
i f  pursued wi th  i n t e g r i t y  and no t  f i l i o p i e t i s m ,  i s  an advancement of knowledge, no t  
a  t r a v e s t y  of i t .  
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